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0: : Akcioni plan za digitalno
obrazovanje i hjegove akcije

Evropska komisija je predstavila Akcioni plan za digitalno obrazovanje
u oktobru 2020. kao stratesku viziju za promovisanje visokokvalitetnog,
inkluzivnog i dostupnog digitalnog obrazovanja Sirom EU od 2021. do
2027. Plan ima za cilj da podstakne saradnju izmedu razli€itih aktera u
evropskom okruzenju. Pored toga, bavi se uticajem krize COVID-19 na
digitalne vestine i podstiCe zainteresovane strane da uce iz uspesnih
praksi primecenih tokom poveane upotrebe tehnologije u razliitim
kontekstima.

Akcioni plan za digitalno obrazovanje nastoji da olakSa unapredenje
digitalnih  vestina i kompetencija neophodnih za digitalnu
transformaciju. Cilj mu je da sustinski rekonfiguriSe sisteme
obrazovanja i obuke u Evropi kako bi ih uskladio sa zahtevima
digitalnog doba.
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Fakespotting Toolkit

Akcioni plan za digitalno obrazovanje (2021-2027) je obnovljena inicijativa
politike  Evropske unije (EU) koja postavija zajednicku  viziju
visokokvalitetnog, inkluzivnog i pristupacnog digitalnog obrazovanja u
Evropi, a ima za cilj da podrzi prilagodavanje obrazovanja i obuke sistema
drzava Clanica za digitalno doba.

Akcioni plan, usvojen 30. septembra 2020. godine, je poziv na vecu
saradnju na evropskom nivou u oblasti digitalnog obrazovanja kako bi se
suocili sa izazovima i moguénostima nastalim tokom i nakon pandemije
COVID-19, i kako bi se predstavile mogucénosti za obrazovnu zajednicu
(nastavnici, ucenici), kreatore politika, akademsku zajednicu i istrazivace
na nacionalnom, EU i medunarodnom nivou.

Inicijativa doprinosi prioritetu Komisije ,Evropa za digitalno doba” i EU
sledeCe generacije. Takode podrzava mehanizam za oporavak i otpornost,
koji ima za cilj stvaranje zelenije, digitalnije i otpornije Evropske unije.

Akcioni plan za digitalno obrazovanije je klju€ni pokreta¢ ostvarivanja vizije
o0 postizanju evropskog obrazovnog prostora do 2025. On doprinosi
postizanju ciljeva Evropske agende vestina, Akcionog plana Evropskog
socijalnog stuba i Digitalnog kompasa 2030: evropski put za digitalnu
deceniju”.

(izvor: European Education Area)
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Sta je Akcioni plan za digitalno obrazovanje?

Akcioni plan za digitalno obrazovanje podrazumeva dva klju¢na strateska
prioriteta:  podsticanje razvoja vrhunskog ekosistema digitalnog
obrazovanja i unapredenje digitalnih vestina i kompetencija kako bi se
svima olaksala digitalna transformacija.

a.Prioritet 1: Podsticanje razvoja ekosistema digitalnog
obrazovanja visokih performansi

Da bi se postigao ekosistem digitalnog obrazovanja visokih performansi,
potrebno je pozabaviti se razlicitim aspektima, kao Sto je potreba za
tehniCkom infrastrukturom koja bi ,podrzala vise praksi obrazovanija i
obuka: odlazak na internet, poboljSanja u povezivanju i dostupnosti
digitalne opreme”; poboljSanje digitalnih mMmogucnosti; unapredenje
digitalnih vestina kod trenera i edukatora; dostupnost visokokvalitetnih
sadrzaja za ucCenje, koji takode treba da budu dostupni putem etiCkih
platformi i alata (izvor: Digital Skills and Job Platform).

Digital Education, 2021-2027

[ Resetting education and
T WA training for the digital age

#EUDigitalEducation
#DEAP
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Ovaj prioritet je strukturiran na prvih 6 akcija Akcionog plana za digitalno
obrazovanje:

2
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Fakespotting Toolkit

a. Prioritet 2: Unapredenje digitalnih vestina i kompetencija za digitalnu
transformaciju

Drugi prioritet Akcionog plana za digitalno obrazovanje fokusira se na
unapredenje digitalnih vestina pojedinaca i poslovanja, kao i kompetencija
potrebnih za digitalnu transformaciju. Da bi se postigao ovaj cilj, Evropska
komisija pokre€e sveobuhvatan set mera. Ove mere imaju za cilj da
unaprede osnovne digitalne vestine i kompetencije na svim nivoima,
pocevsi od najranijeg uzrasta. Pored toga, plan ukljuCuje inicijative koje
podrzavaju rast ve€e i raznovrsnije grupe dobro obucenih stru¢njaka za
informacione i komunikacione tehnologije (IKT) i eksperata za digitalne
tehnologije. Drugi prioritet je strukturiran oko akcija od 7 do 13, nakon ¢ega
sledi osnivanje Evropskog centra za digitalno obrazovanje:

@ Akcija 7: ZajedniCke smernice za nastavnike i
edukatore za podsticanje digitalne pismenosti i
borbu protiv dezinformacija kroz obrazovanje i
obuku;

@ Akcija 8: Azuriranje Evropskog okvira digitalnih
kompetencija kako bi ukljuCile Al i vestine vezane za
podatke;

@ Akcija 9: Evropski sertifikat o digitalnim vestinama
(EDSC);

® Akcija 10: Predlog preporuke Saveta o
unapredenju  pruzanja digitalnih  vestina u
obrazovanju i obuci;

@ Akcija 11: Medunacionalno prikupljanje podataka i
cilj na nivou EU o digitalnim vestinama ucenika;

@ Akcija 12: Moguénosti za digitalnu praksu;

@ Akcija 13: Ucesée Zzena u STEM disciplinama;

@ Evropski centar za digitalno obrazovanije.

(izvor: European Education Area)

Medu njima, u ovom rezultatu posebno ¢emo se fokusirati na dve akcije, 7 i 9:
Zajednicke smernice za nastavnike i edukatore za podsticanje digitalne pismenosti i
borbu protiv dezinformacija kroz obrazovanje i obuku, i Evropski sertifikat o
digitalnim vestinama (EDSC), koji ima za cilj da bude priznat i prihvaéen u svim
drzavama Clanicama Evropske unije.
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1.. Digitalne vestine: savremeni pregled

1.1. Da li postoji problem sa digitalnim vestinama?

a. a. Izazovi digitalne tranzicije

Prateci okvir digitalnog obrazovnog sadrzaja, obrazovanje je radikalno
promenjeno digitalnom tranzicijom:

@ digitalni obrazovni sadrzaji postaju kreativniji, zanimiljiviji, interaktivniji i
oli¢eni u razli¢itim formatima;

@ novi tehnoloski razvoj, kao §to su imerzivna realnost i vestacka inteligencija
(Al), pomazu da se isporu¢e nove vrste obrazovnog sadrzaja;

@ postoji eksponencijalni porast proizvodnje digitalnih obrazovnih sadrzaija.
(European Digital Education Content Framevork)

Uz ove promene u obrazovanju, digitalna tranzicija je donela mnoge
drustvene izazove sa kojima se obrazovanje mora suoditi:

@ digitalne platforme i njihovi algoritmi mogu da deluju kao ,&uvari”
digitalnog obrazovnog sadrzaja, potencijalno utiCu€i na pristup ovim
resursima na razlicite nacine;

@ korisnicima je teze da provere kvalitet i verodostojnost digitalnih
obrazovnih resursa nego tradicionalni sadrzaj;

@ dugorocno o¢uvanje ovih obrazovnih resursa;

@ rizici za sajber bezbednost, zastitu podataka i e-privatnost.
(European Digital Education Content Framevork)

" Co-funded by the
gl Erasmus+ Programme
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Ovo zahteva niz mera za unapredenje digitalninh vestina neophodnih za
suoc¢avanje sa ovim promenama i izazovima. DESI — Indeks digitalne
ekonomije i drustva — 2022. pokazuje da:

Dok je 87% ljudi (od 16 do 74 godine) redovno koristilo internet 2021. godine,
samo 54% je posedovalo barem osnovne digitalne vestine. Holandija i Finska
prednjace u EU, dok Rumunija i Bugarska zaostaju. Velikom delu stanovnisStva
EU joS uvek nedostaju osnovne digitalne vestine, iako vec€ina poslova zahteva
takve vestine. [..] Na trzistu rada EU i dalje postoji opsti nedostatak struénjaka
za KT, a broj slobodnih radnih mesta raste kako se otvaraju nova radna
mesta. Tokom 2020. godine, 55% preduzeca koja su regrutovala ili pokusala
da angazuju stru€njake za IKT prijavila su poteskoce u popunjavanju takvih
upraznjenih radnih mesta. [..] Predlog ,Put ka digitalnoj deceniji” ima za cilj da
poveca broj zaposlenih stru¢njaka za IKT u EU na najmanje 20 miliona do
2030. godine, u poredenju sa 8,9 miliona u 2021. (sto odgovara 4,5% radne
snage). lako postoji stabilan rast od 2013. godine, potrebno je ubrzanje da bi
se postigao cilj. Od 2021. godine, Svedska - sa 8% — i Finska — sa 7,4% — imaju
najveéi udeo IKT struénjaka u radnoj snazi. (DESI 2022: 14)

Na grafikonu 1 su prikazani podaci iz publikacije DESI 2022, koji pokazuju
distribuciju digitalnih vestina u evropskim zemljama:

Figure 3 At least basic digital skills (% of individuals), 2021
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1
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Source: Eurostal, European Union survey on the use of ICT in Households and by Individuals
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b. Uklanjanje jaza u digitalnim vestinama

Jedan od problema koji se pojavljuje u naporima da se premosti jaz u
digitalnim vestinama potiCe od ograniCenog ulaganja u obuku, koo i
prepreke za dozivotno ucenje:

Prepreke za dozivotno ucenje i ograniceno ulaganje u obuku usporavaju
napore Evropske unije da premosti jaz u digitalnim vestinama do 2030.
godine, kazu predstavnici i struCnjaci EU, koji su ukazali na potrebu za
povecanom podr§kom za usavrSavanije i prekvalifikaciju.

(izvor: Euractiv)

Ovo bi moglo da predstavlja problem, s obzirom na ciljeve koji su postavljeni
za Evropsku digitalnu dekadu, koja se zavr$ava 2030. godine. Cini se,
medutim, da samo zemlje sa viSim nivoom digitalnih vestina ucestvuju u
obuci o digitalnim vestinama. Nakon OECD-ove studije vestina iz 2021. godine,
faktori koji dovode do ove situacije mogu varirati, od ekonomskih razloga do
kvaliteta pruzene obuke. Ovo su razlozi koji su doveli do politickog dogovora o
Evropskoj godini vestina.

M Co-funded by the
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c.Evropska godina vestina

Godina 2023. je Evropska godina vestina, prema sporazumu koji su postigli
Evropski parlament i Savet Evrope, Sto rezultira jednogodiSnjim inicijativama
koje naglasavaju vaznost razvoja vestina i u€enja Sirom Evrope:

Evropska godina vestina 2023 je klju¢na inicijativa Agende vestina Evropske
komisije za Evropu. [..] Cilj inicijative je da podigne svest o vaznosti vesting i
da promoviSe razvoj vestina u svim sektorima i nivoima drustva. Inicijativa
takode ima za cilj da podstakne ulaganja u razvoj vestina i da promovise
priznavanje vestina i kvalifikacija Sirom Evrope.

(izvor: Digital Skills and Jobs Platform )

PrepoznajuCi znacaj razvoja vestina za ekonomski rast i socijalnu koheziju,
Evropska komisija je istakla njegov znacaj. Pandemija COVID-19 je naglasila
potrebu da pojedinci poseduju prilagodljivost i kontinuirano stiCu nove
vestine tokom svog zivota. Shodno tome, Evropska godina vestina 2023. Ce
igrati klju€nu ulogu u promovisanju celozivotnog ucenja i razvoja vestina
Sirom Evrope. Evropska godina vestina ¢e imati 4 glavna ciljo, prema
predlogu Evropske komisije:

| Podsticanje efikasnijeg ulaganja u
obuku i usavrSavanje kako bi se
maksimizirao potencijal evropske radne
snage i pomoglo ljudima da predu sa
jednog posla na drugi.

Il Osiguranje da su vestine primenljive
na zahteve trzista rada, takode radeci
sa socijalnim partnerima i preduzec¢ima.
Il Uskladivanje aspiracija i skupova
vestina ljudi sa mogucénostima na trzistu
rada.

IV PrivlaCenje ljudi iz tre€ih zemalja sa
vestinama koje su potrebne EU.

(izvor: Digital Skills and Jobs Platform)

M Co-funded by the
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Ko su akteri ukljuCeni u Evropsku godinu vestina? Uloga poslodavaca u
promovisanju razvoja vestina je kljucna u stvaranju okruzenja trziSta rada u
kojem digitalna kompetencija postaje vredna. Stoga Komisija pokusava da
stvori mreze saradnje izmedu poslodavaca, zainteresovanih strana i
pruzalaca obrazovanja i obuke:

Evropska komisija je takode istakla ulogu poslodavaca u promovisanju
razvoja vestina. Komisija je pozvala poslodavce da ulazu u vestine svojih
zaposlenih i da promovisu kulturu u€enja u svojim organizacijama. Komisija
je takode pozvala poslodavce da podrze priznavanje neformalnog i
informalnog ucenja i da podstaknu svoje zaposlene da stiCu nove vestine
tokom svoje karijere. [..] Evropska komisija je naglasila vaznost saradnje u
promovisanju razvoja vestina. Komisija je pozvala sve zainteresovane strane,
uklju€ujuci vlade, poslodavce, pruzaoce obrazovanja i obuke i organizacije
civilnog drustva, da rade zajedno na promovisanju razvoja vestina Sirom
Evrope. Komisija je takode istakla vaznost ukljucivanja pojedinaca u inicijativu
i pozvala pojedince da preuzmu inicijativu nad sopstvenim ucCenjem i
razvojem vestina. Zbog toga ¢€e biti usvojen niz novih predloga EU kako bi se
podrzali tekuCi napori i dalje podstakao razvoj vestina u drzavama
Clanicama.

(izvor: Digital Skills and Jobs Platform )
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U pravcu postavljenom od Evropske godine vestina, Savet Evrope je dao dve
preporuke za zemlje Clanice da neguju digitalno obrazovanje i obuku: prva je
povezana sa odnosom izmedu digitalnih vestina i trziSta rada:

Potpredsednica Komisije Margrete Vestager rekla je da preporuke imaju za
cilj prevazilazenje prepreka koje ograniCavaju napredak EU u digitalnim
veStinama na individualnom, sektorskom i nacionalnom nivou, posto
trenutno postoje velike razlike u digitalnim kompetencijama izmedu zemalja
EU, faza Zivota i sektora privrede.

Prema njenom misljenju, prepreke na sektorskom nivou su povezane sa
~neuskladenos€u izmedu onoga §to ljudi mogu da urade u pogledu digitalnih
vestina i onoga Sto se od njih zahteva i na svom sadasnjem i na budu¢em
poslu”.

Prema podacima Komisije, vise od tre€ine radnika u EU trenutno nemaiju
digitalne vestine potrebne za vecinu poslova.

,Potrebni su nam ljudi koji €e moci da koriste digitalne vestine u svim
sektorima privrede”, rekla je Vestager, pozivaju€i zemlje Clanice da ,otvore”
svoj pristup digitalnim vestinama. (izvor: Euractiv)
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Drugi se odnosi na transverzalnost digitalne tranzicije izmedu svih razlicitin
sektora drustvenog zivota, ne samo obrazovanja vec¢ i ekonomije, u¢es€a u
politickom Zivotu i drustvenim interakcijama. Zbog toga se Evropska komisija
zalaze za sveobuhvatan pristup razvoju digitalnih vesting, koji se ne fokusira
samo na digitalnu obuku per se, ve¢ prepoznaje kako je svaki sektor postao
digitalni sektor:

.LOni moraju] da vide svaki sektor kao digitalni sektor”, rekla je ona tokom
konferencije za novinare, dodajuci da se to pitanje ne tiCe samo obrazovanja.
Istovremeno, Komisija se zalaze za sveobuhvatniji pristup razvoju digitalnih
vestina i u obrazovnom sektoru, kako bi obezbedila da nastavnici budu
opremljeni alatima i kompetencijama za koriS€enje i poducavanje digitalnih
vestina.

Prema podacima Komisije, samo 39% nastavnika ose€¢a se spremnim da
koristi digitalne tehnologije u svom radu, a samo jedna tre¢ina u¢enika ide u
Skole koje imaju strategije za koris€enje digitalnih tehnologija u nastavi i
uceniju.

.Trebalo bi da integriSemo digitalne vestine u svaki predmet koji se predaje u
skoli, kao i da postoji zaseban predmet”, rekla je Vestager.

(izvor: Euractiv)

oORmOoOOO
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2. Digitalne vestine i digitalna kompetencija:
konceptualni okvir

lako postoji opsSti konsenzus oko hitne potrebe za negovanjem digitalnih
vestina i kompetencijo, doslo je do debate o razli€itim definicijama digitalnih
vestina i kompetencija.

2.1 Digitalne vestine

Oblast koja je pokuSala da proucava, odrazava i dizajnira ispravan skup
znanja za suocavanje sa izazovima medijskog okruzenja je medijska
pismenost.

Odakle dolazi ovaj koncept? Pokusa¢emo da ocrtamo odnose izmedu
medijske pismenosti i pismenosti, kao i njenu istoriju, kako bismo pokazali
njena ogranicenja i kako se ona moze poboljsati prema misljenju stru¢njaka
za medijsko obrazovanje.

a.0d medijskog obrazovanja do digitalne kompetencije (i
nazad)

Uspon masovnih medija u proSlom veku, pracen digitalnom tranzicijom,
stvorio je nove obrazovne potrebe. Polazeéi od Falcinelijeve (2021)
rekonstrukcije evolucije medijske pismenosti sa pojavom novih medijq,
prikazaCemo pojednostavljeni pregleda pojavljivanja razliCitih koncepata u
okviru pedagogije medija:

| Medijsko obrazovanje: 1970-ih, UNESCO i Conseil international du Cinema et
de la Television jasno govore o medijskom obrazovanju, definiSu€i ga kao
proucavanje istorije medija, njihove uloge u drustvu i pristupa njima. Ovaj
koncept se u pocCetku primenjivao samo na masovne medije, kao Sto su
televizijo, radio i tampa. Falcineli (2021:36) ilustruje tri razlicite dimenzije
kojima su prakse medijskog obrazovanja uobicajeno namenjene: 1) Medijsko
obrazovanje kao obrazovanje za razumevanje medijskih poruka i medijskog
sistema; 2) Medijsko obrazovanje kao vaspitanje za pravilno koriséenje
sredstava komunikacije; 3) Medijsko obrazovanje kao obrazovanje za
proizvodnju originalnih medijskih poruka.

" Co-funded by the
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lll Nova medijska pismenost: dolazi iz Dzenkinsovog (et al. 1998) rada na
participativnoj kulturi, ima za cilj da individuiSe one kompetencije koje se iz
medijskog obrazovanja mogu primeniti i prosiriti u novim medijima: od
igranja, do resavanja problema, remiksovanja sadrzaja i umrezavanja.
Takode ukljuCuje mogucnost pristupa, analize, procene i kreiranja poruka u
razli€itim kontekstima.

Il Digitalna pismenost: Sposobnost razumevanja i koris€enja informacija u
razlicitim formatima, iz raznih digitalno posredovanih izvora. PoCetkom 2000-
ih, Savet Evropell] je to oznagio kao preduslov za kreativnost, inovativnost i
preduzetnistvo.

IV Digitalne kompetencije: U poslednjih petnaest godina, Savet Evrope je
poceo da razvija konzistentniji okvir kljucnih kompetencija za celozivotno
ucenje[2], koji digitalnu kompetenciju vidi kao jednu od 8 glavnih
kompetencija u verzijama iz 2006. i 2018. godine. Digitalna kompetencija je
centralna u razvoju digitalnog gradanstva, odnosno posredovanog u¢esca u
jovhom Zivotu, a sada je definisana evropskim okvirom DigiComp 2.2,
podeljen u 5 oblasti: informaciona i data pismenost, komunikacija i saradnjaq,
kreiranje digitalnog sadrzaja, bezbednost i reSavanje problema.

[1] CE (2003) elearning: Better eLearning for
Europe, Publication Office of the European
Union, Luxembourg.

[2] Key Competences for Lifelong Learning -
https://op.europa.eu/en/publication-
detail/-/publication/297a33c8-alf3-11e9-
9d01-0laa75ed7lal/language-en
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Smernice za medijsku i informacionu pismenost (Smernice) promovisane kao
Akcija 7 Akcionog plana za digitalno obrazovanje definisu digitalnu
pismenost:

Biti digitalno pismen znaci znati kako koristiti digitalne tehnologije za pristup,
upravljanje, razumevanje, integraciju, komunikaciju, procenu, kreiranje i
Sirenje informacija — na bezbedne i odgovaraju¢e nacine. Takode, digitalna
pismenost moze pomocCi ucenicima da aktivho ucCestvuju, uce, grade
ispunjene karijere i drustveno komuniciraju u danasnjem drustvu. Kao takva,
digitalna pismenost je preduslov za razvoj aktivhog i osnazenog digitalnog
gradanstva. (Smernice: 20)

Odnos izmedu gradanskog angaZzmana i pismenosti je sve samo ne nov:
Tullio de Mauro - lingvista, angazovani intelektualac i bivsi italijanski ministar
obrazovanja — je u pismenosti identifikovao jedan od osnovnih preduslova za
samu demokratiju[]]: cak i u demokratskim kontekstima, bez pismenosti,
gradani su isto toliko podanici kao i u totalitarnim rezimima. Pismenost kod
odraslih se stalno prati: jedan primer je OECD-ov Program za medunarodnu
procenu kompetencija odraslih[2] koji prati pismenost, ragunanje i reavanje
problema kod odraslih tokom dugih vremenskih intervala.

Medutim, ako je ispravno razumevanje informacija neophodan uslov za
podsticanje gradanskog i digitalnog angazovanja, neki stru¢njaci kazu da to
nije dovoljno. Prvi nagovestaj ovoga moze se naci u slozenom i raznolikom
razumevanju same medijske pismenosti: Cini se da se koncept razvija od
lingvistiCke i kognitivhe koncepcije pismenosti, pokusavajuci da je prilagodi
medijskim i digitalnim medijskim kontekstima.

3 Intervista a Tulio De Mauro - Alfabetizzazione e democrazia -
https://damianorama.wordpress.com/2008/11/01/intervista-a-tullio-de-mauro-
alfabetizzazione-e-democrazia/

4 The Programme for the International Assessment of Adult Competencies (PIAAC)
https://www.oecd.org/skills/piaac/
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b Medijska pismenost haspram medijskog obrazovanja

Istrazivagdi Instituta ,Data and Society” Bulger i Davison (2018) pruzaju iscrpan
izveStaj o glavnim inicijativama medijske pismenosti, razradujuci okvir za
njihovu evaluaciju i daju preporuke zainteresovanim stranoma za
produktivno sprovodenje medijske pismenosti. Njihovo istrazivanje otkriva
kako je jedan od glavnih uzroka neuspeha inicijativa za medijsku pismenost
sirina njihovih ocCekivanja: ,da li je to razaznati tacnost, proceniti pristrasnost,
produktivno se baviti informacijoma, biti informisan glasaé?” (ibid: 16). Jedan
od problema je, opet, njihov anahronizam, i Cinjenica da se sva odgovornost
uocavanja kvaliteta informacija prebacuje na krajnjeg korisnika:

Konac€no, istrazivanje medijske pismenosti se obi¢no fokusira na individualnu
odgovornost za uoCavanje istine ili taCnosti poruka. Kako platforme kao Sto su
Fejsbuk, Gugl i Tviter sve viSe personalizuju pristup informacijoma,
individualna odgovornost postaje sve izazovnija, posebno kada metode za
pruzanje informacija nisu transparentne. Jedan izazov za napredovanje
istrazivanja je odredivanje oCekivanja o tome kako pojedinac moze proceniti
pouzdanost informacija kada Sirina korpusa, na primer, Sta je ukljuceno, a sta
iskljuceno i zasto (i kako se razlikuje od informacija koje se sluze drugima),
nije vidljivo niti pristupacno. Neophodno je preispitati medijsku pismenost u
doba platformi. (ibid: 17)

M Co-funded by the
gl Erasmus+ Programme
of the European Union
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Jedan od najmerodavnijih glasova u

debati o potrebi i ograniCenjima
medijske  pismenosti je  Dejvid
Bakingem, istrazivaC u  oblasti
medijskog obrazovanja i autor
Manifesta o medijskom obrazovanju
(2019). Poput gore navedenih
naucnika, on ne sumnja u svrhu
medijske pismenosti, niti u njenu
neophodnost u digitalno

posredovanom okruzenju. Medutim,
on u viSe navrata naglasava kako se
medijska pismenost Cesto koristila
kao ,brzo resenje” (2021: 22), lako
reSenje slozenih problema ili, jos gore,
individualizovano resSenje sistemskih
problema koje treba reSavati na
razliCitim  nivoima  sistema. Dok
njegova kritika naglasava kako viade
— posebno u Velikoj Britaniji — imaju
tendenciju da koriste  medijsku
pismenost kao izgovor da izbegnu
regulisanje aktivnosti velikih digitalninh
platformi, on takode istiCe kako sam
koncept medijske pismenosti
predstavlja  okvir koji prebacuje
odgovornost za sistemske probleme
na pojedinacne korisnike.

Jedan od primera u kojima ovo
pitanje postaje evidentno je
instrumentalni pristup digitalne
pismenosti, gde se tehnicko znanje -
poput znanja kako da se kodira -
predstavlja kao reSenje politickih i
kulturnih problema;
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ili kada su lake i pristupacne metode

provere Cinjenica isporucene kao
reSenja za sistemski poremecqj
informacija:

Ponekad se pretpostavlja da je

digitalna  pismenost  jednostavno
uCenje kako da koristite digitalne
alate: ucCenje kako da rukujete

hardverom ili da koristite softver kao
Sto  su pretrazivaCi. Ovo je
instrumentalni pristup na koji sam
mislio. Za mene je ovo samo pocetak
procesa. Naravno, moramo znati kako
da pronademo informacije na mrezi;
kako da to uradimo efikasno je nesto
Sto takode moramo nauciti. Ali teza
pitanja dolaze kada moramo da
shvatimo te informacije, da ih
obradimo i procenimo. Moramo da
donosimo sudove o tome ¢emu treba
da verujemo, a to je daleko od lakog.
Tu dolazi na scenu medijsko
obrazovanje. Uprkos svim opustenim
pricama o laznim vestima, ne radi se
samo o tome da se napravi razlika
izmedu onoga sto je istina i laz. To nije

nesto Sto mozemo uciniti
jednostavnom  kontrolnom  listom:
naprotiv, ona  ukljuCuje  mMmnogo
slozeniji, viSedimenzionalni proces
analize i evaluacije. Ovo nije

jednostavno nauciti: ali bez toga smo
izgubljeni? (Bakingem 2021: 26)
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Bakingem je promoter sistemskih obrazovnih sredstava, gde ceo obrazovni
sistem prepoznaje slozeno, umrezeno medijsko okruzenje u koje smo ubaceni i
preuzima odgovornost za njihovu pripremu stavljajuéi nastavne planove i
programe medijskog obrazovanja u centar skolskinh programa. Fokusira se na
koncepte kao sto je kritiCko misljenje, koje ukljuCuje reSavanje problema, ali se ne
ograni¢ava na njega, a ukljucuje i informacije o sastavu medijskog okruzenja i
ulozi njegovih aktera.

Svakako da je programiranje vestina koju ucenici treba da imaju priliku da
steknu ako Zele; ali re€i da im to pomaze u reSavanju problema ili da je
neophodna obuka za buduce zaposlenje — zbog €ega bi trebalo da se predaje
svim uc¢enicima — veoma je upitno. Deca, istina, moraju da znaju kako digitalna
tehnologija funkcioniSe; ali takode treba da razumeju kako digitalni mediji
funkcioniSu kao industrije i kulturni oblici predstavljanja. Ako zele da postanu
aktivni korisnici tehnologije, moraju da nauce viSe od pukih tehniCkih vestina:
potrebno im je drustveno, politicko, ekonomsko i kulturno razumevanije. (2019: 82)

[5]

5 The reference is to the Italian edition of the text, here presented in English translation.
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Erasmus+ Programme
of the European Union

FakeSpetting 20




Fakespotting Toolkit

2.2. Digitalne kompetencije

Falcineli je pokazao kako koncept digitalne kompetencije potiCe od koncepta
digitalne pismenosti, ali ga proSiruje kako bi imao sveobuhvatniju definiciju
prikladnu za digitalno doba.

a.Defining Digital Competence: a theoretical challenge

Gallardo-Echenikue i dr. (2015) je uradio opsezan pregled literature o razligitim
definicijama digitalne kompetencije, ne kako bi ,doSao do jedne definicije u
redukcionistickom pogledu, ve¢ da sistematski pregleda razliCite definicije i

identifikuje taCke povezivanja iz Siroke

i raznolike vizije " (str. 2).

Razlike u odnosu na digitalnu pismenost su navedene na sledeci nacin:

Differences betwean digital competence and digital eracy

Digital competence
An amployability requirement of the digital
age

A “skills’ connotation, implying
competency with some of today's
computer applications, including word
processing and e-mail, elc,

Sal of abilities needed to apply digital
technologies 1o work, leisure and
aducation

| Skills people should have in the digital era |

| Skills to communicate with others and
addrass a wide range of texts in all media

A range of capabilities (knowledge, skills
and compatances) covering thrae main
categories: ICT practitioner skills; ICT
user skills, and e-business skills

' Demonstrated ability 1o apply knowledge,
skills and aftitudes to achieve observable
reesulls; measurable performance through
rubrics

| Confident and critical use of Information
Society Technology (I1ST) for work, leisure
and communication

Underpinned by basic skills in ICT: the
uss of computers o retrieve, assess,
store, produce, present and exchange
information, and to communicate and
participate in collaborative networks via
the Intemet

FakeSpetting

Digital literacy

Conceptualizations of the changing leaming
paradigm in the digital age

| Deictic approaches to leaming and
communication

| Set of understandings needed in the digital
era to understand, produce and negotiate
meaning in a culture made up of powarful
images, words and sounds

An assumplion that skills, awarenesses and
understandings exist that will enable
individuals first to survive and second o be
more effective in their e-encounters

| A combination of lechnical-pracedural,
cognitive and amotional-social skills

| Processes of awareness, confidence,
evaluation, reflection, adaplability and
willingness to meel the digital age challenges

| Ability to understand and use information in |
multiple formats from a wide range of
sources when this is presented via
compulers

| Complex cognitive, motor, seciological, and
emalional skills that users need in order to
function effectively in digital environments

| Awareness, attitude and underling abilities
neaded to use digital tools appropriately and
to reflect upon this process

Co-funded by the
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of the European Union

2]




Fakespotting Toolkit

Neka zapazanja koja se mogu dati o ovim razlicitim konceptualizacijoma
kompetencije i pismenosti su da dok se pismenost Cesto opisuje kao
individualna, kognitivha vestina, povezana sa unutrasnjim razumevanjem
vezbanja tehnickih operacija, kompetencija se Cesto opisuje kao situirang,
drustvena sposobnost koris€enja koja proizilazi iz primene pismenosti; takode se
opisuje kao kritiCka upotreba u razlicite svrhe, a orijentisana je na zaposljivost,
slobodno vreme i komunikaciju. Dok je pismenost osnova za kompetenciju, ona
je individualna karakteristika: kompetencija je drustvena vestina. Medutim,
zakljucak njihovog pregleda navodi slozen status pojma digitalne kompetencije,
koja i dalje ostaje u srzi obrazovanja odgovornog gradanstva:

Na osnovu ovog pregleda literature, digitalna kompetencija se moze smatrati
viseslojnim konceptom koji proizlazi iz nekoliko sredina [..] Usko je povezana sa
pristupima pismenosti, ali nije identiCnha. Digitalna kompetencija se smatra
osnovnom kompetencijom u politickim dokumentima, ali jos uvek nije stabilan
koncept [..] Ovi razligiti pojmovi znace da jo§ uvek ne postoje jasne smernice za
procenu digitalne kompetencije (Ananiadou & Claro, 2009). Dok neki digitalnu
kompetenciju dozivljavaju kao tehniCku upotrebu IKT, drugi je Sire definiSu kao
primenu znanja ili kao vestine 21. veka. Drustvo informacija i znanja naglasava
potrebu za ,obrazovanim gradanstvom sposobnim za pristup, procenu,
organizovanje, tumacenje i Sirenje informacija u sve digitalnijim formatima koji
se razmenjuju preko tehnologijo koje omoguéavaju” (Somerville, Lampert,
Dabbour, Harlan & Schader, 2007, str. 9). Neophodno je da ljudi razviju novi oseéa;
samopouzdanja da bi savladali tehnologiju i digitalne usluge. Kao edukatori i
istrazivaci, nasi ciljevi treba da budu da ohrabrimo gradane da razviju vestine,
znanje, eticke okvire i samopouzdanje koji ¢e im dobro sluziti u buducnosti
(Jenkins, 2006; Jenkins, Clinton, Purushotma, Robison & Veigel, 2006. ). Imajuci u
vidu ove izazove, institucije i kreatori politike treba da postave svoje trenutne
obrazovne prioritete za efikasan odgovor na promenljive potrebe ucenika 21.
veka. Pravilno sticanje digitalne kompetencije ili digitalne pismenosti, shvacene iz
holisticke i emancipatorske perspektive, kljucno je za aktivho i funkcionalno
udesée u savremenom drustvu. (Galardo-Echenikue et al. 2015: 12)
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b. Okvir digitalnih kompetencija za gradane (DigComp)

Ovaj slozeni status definicije digitalnog znanja je razlog zasto je Evropski
zajednicCki istrazivacki centar tokom godina razvio Okvir digitalnin kompetencija
za gradane (DigComp) kao sveobuhvatan okvir za definisanje i usvajanje
digitalnih kompetencija na razli€itim nivoima upravljanja.

U stvari, heterogenost ve€ predstavljenih definicija digitalnih kompetencija jedan
je od razloga za bogatstvo DigComp-a. Okvir nudi zajednicki recnik i fleksibilnu
definiciju koja se moze koristiti u definisanju digitalne kompetencije.

Kao nov i relativno slozen pojam, digitalna kompetencija se shvata i opisuje na
mnogo razli¢itih nacina. Zainteresovane strane naglasavaju da je DigComp
obezbedio zajednicki jezik i terminologiju za razgovor i osmiSljavanje novih
projekata o digitalnoj kompetenciji u razlicitim oblastima. Primecuju kako je
DigComp uspostavio opstu, neki je nazivaju ,mekom” ili ,transverzalnom?”,
definicijom digitalne kompetencije, koja je komplementarna i kompatibilna sa
drugim specifiénijim, sektorskim, ,tvrdim” definicijama. (Kluzer, Pujol Priego 2018:
23)

Koncept kompetencije je artikulisan u tri dimenzije, koje se sastoje od razliCitih
oblika znanja, artikulisanih u znanju o; znanju kako; svesnosti:

ZNANJE:To znaci ishod asimilacije informacija kroz ucCenje. Znanje je skup
¢injenica, principa, teorija i praksi koji se odnose na oblast rada ili studija.

VESTINE: Oni su sposobnost primene znanja i koris¢enja znanja za izvrdavanje
zadataka i reSavanje problema. U kontekstu Evropskog okvira kvalifikacija,
vestine se opisuju kao kognitivhe (koje ukljuuju upotrebu logi¢kog, intuitivnog i
kreativhog misljenja) ili prakti¢ne (ukljucujuci ru¢nu spretnost i upotrebu metoda,
materijalg, alata i instrumenata).

STAVOVI: Oni su zamisljeni kao motivatori performansi, osnova za kontinuirano
kompetentno izvodenje. Oni ukljucuju vrednosti, teznje i prioritete.
(izvor: Dig.Comp 2.2.: 3)
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Tri dimenzije se mere nivoima strucnosti koji se inaCe mogu opisati kao nivoi
autonomije kompetencije: razliCite vestine se mogu ostvariti uz uputstva,
autonomno ili sa mogucnos¢cu prenosenja na druge:

OSNOVNI Na osnovnom nivou i uz uputstva, mogu:
Na osnovnom nivou i uz autonomiju i odgovarajuce smernice gde je potrebno,
mogu:

SREDNII Samostalno i re3avajudi jednostavne probleme, mogu:
Samostalno, prema sopstvenim potrebama, i resavajuci dobro definisane i
nerutinske probleme, mogu:
Osim da vodim druge, mogu:

NAPREDNI
Na naprednom nivou, u skladu sa svojim potrebama i potrebama drugih, i u
sloZzenim kontekstima, mogu:

VISOKO Na visoko specijalizovanom nivou, mogu:

SPECUALIZOVA

NI Na najnaprednijem i specijalizovanom nivou, mogu:

Digital
content creation

FakeSpetting

Nivoi znanja su takode zasnovani na
kognitivnim domenima pamcenijaq,
razumevanja, primene i evaluacije,
kreiranja.

Ima  ukupno pet oblasti digitalnih
kompetencija: informaciona i data
pismenost; komunikacija i saradnja;

kreiranje digitalnog sadrzaja;
sigurnost; reSavanje problema. Svaka
oblast odgovara specificnim
kompetencijama:
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3. Procena digitalnih vestina ili kompetencija

3.1. Prethodne inicijative

Koja vrsta inicijative je promovisana u proslosti za procenu digitalnih vestina? Od
Europass-ovog e-portfolija do predloga digitalnih akreditiva, postojao je niz
razlicitih inicijativa koje su pokusSavale da daju evropskim gradanima alate da
spoje potrebe trzista rada i vesStine i sposobnosti gradana. Medutim, ove
inicijative su se suocile sa pitanjem pokusaja da integriSu i prevedu razliCite
nac¢ine merenja i sertifikacije vesting, posebno digitalnih. Evropska unija
naglasava vaznost priznavanja vestina i kvalifikacija kako bi se razvilo
medunarodno trziste rada, uz istovremeno omogucavanje mobilnosti i u€enja:

Priznavanje vestina i kvalifikacija je kljucno za podrsku mobilnosti i u€enja, kao i
mogucnosti za karijeru za sve Sirom EU. Postoje dve razliCite procedure za
priznavanje kvalifikacija:

Priznanje za dalje obrazovanje i usavrsavanje;

Priznanje za pristup zaposljavanju, ukljucujuci regulisane profesije.
(izvor: Europass)

a. Europass

Europass je besplatna onlajn alatka koja pomaze Evropljanima da upravljaju
svojim karijerama i studijama. Njegove funkcije ukljucuju:

@ Pravljenje licnog zapisa o svim svojim vestinama, kvalifikacijoma i iskustvima
@® Reflektovanje o svojim vestinama da bi se razumele sopstvene potrebe i
interesovanja

@ Primanje personalizovanih predloga kurseva

@ Pripremanje i pracenje prijava, izrada prilagodenih biografija i propratnih
pisama za razliCite kurseve i studije

@ Cuvanje dokumenata i datoteka na jednoj bezbednoj lokaciji

(izvor: Europass)
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Dizajniran je posebno da olakSa potragu za poslovima, istovremeno StitecCi
privatnost i licne podatke korisnika:

Europass koristi informacije u vasem profilu da analizira vase vestine i predlozi
zanimljive poslove i kurseve za vas. Uvek mozZete izabrati da iskljuCite ove
Europass funkcije. Europass prikuplja anonimne statisticke podatke (npr. koliko je
posetilaca registrovano u Europass-u) i trendove (npr. da li korisnici Europassa
imaju visok nivo digitalnih vestina). Vasi liéni podaci nikada neée biti korid¢eni za
Ovaj proces.

Uvek mozZete da izbriSete ceo ili deo svog Europass profila tako da uvek imate
potpunu kontrolu nad svojim informacijama.

b. Europass e-portfolio

TEuropass alat dizajniran za merenje i dokumentovanje digitalnih vestina je e-
portfolio. Ovo je bilo digitalno reSenje koje je pokuSalo da ponudi alat za
prikupljanje kvalifikacija:

Tradicionalno, pojedinci su dokumentovali svoje vestine, kvalifikacije i iskustvo
koristeCi biografije, papirne sertifikate i diplome. Danas, oni takode mogu imati
koristi od alata za e-portfolio koji imaju moguénost da podrze pojedince u ovom
istom zadatku. E-portfolio se moze definisati kao digitalni dinamicki alat koji
omogucava pojedincima da dokumentuju, prikazu i upravljaju svojim vestinama,
kvalifikacijoma i iskustvom tokom zivotnog veka svoje karijere. Trenutno, e-
portfolije nude veb-sajtovi sluzbi za razvoj karijere i zaposljavanja, profesionalne
veb stranice drustvenih mreza, kreatori biografija, platforme za e-ucCenje i
usavrsavanje, izmedu ostalih zainteresovanih strana.

(Europass e-portfolio Osnovni dokument, 2018: 2)

europass u
European Union

Usenmins  Wotnlows | Pedsps s oo
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Europass e-portfolio je razvien na europass portfoliju dokumenata, u cilju
postizanja specificnih ciljeva:

@ Uspostavljanje jedinstvene ulazne tacke za skup onlajn alata koji razmenijuju
informacije izmedu sebe i omogucavaju pojedincima da bez napora prelaze sa
jednog alata na drugi;

@ Vodenje pojedinaca u procesu kreiranja i upravljanja licnim profilom, opisujuci
svoje vestine, kvalifikacije i iskustvo i sastavljojuéi i Cuvaju€i relevantnu
dokumentaciju ili dokaze o u¢enju (npr. otvorene znacke, digitalne diplome) u
biblioteci;

@® Kreiranje i uredivanje dokumenata kao §to su biografije i propratna pisma
preko onlajn urednika;

@® Podrzavanje pojedinaca da razviju svoju karijeru definisanjem njihovih
interesovanja, ciljeva i aspiracija i pracenjem njihovog napretka iz perspektive
celozivotnog ucenija;

@® Omoguéavanje pojedincima odgovarajuéih prilika za u¢enje i posao na
osnovu njihovog licnog profila, aspiracija i preferencija;

@® Omoguéavanje pojedincima da pripreme, podnesu i prate svoje prijave za
ucenje i posao.

(Europass e-portfolio Osnovni dokument, 2018: 2-3)

Yes we can!
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E-portfolio je zamisSljen kao individualni alat, posebno dizajniran za gradane kao
pojedince koji uCe, da aktivho prikupljaju dokumentaciju u vezi sa njihovom
obukom:

E-portfolio ¢e prvenstveno ciljati na pojedinaéne krajnje korisnike (kasnije u
ovom dokumentu koji se nazivaju krajnji korisnici), koji ¢e aktivno koristiti e-
portfolio da dokumentuju svoje vestine i kvalifikacije steCene kroz ucenje i radna
iskustva, kao i da upravljaju sopstvenom karijerom i procesom ucenja. Krajnji
korisnici ukljuéuju uéenike, one koji traze posao, radnike i volontere (bez obzira
na njihov status zaposlenja ili digitalne vestine), ali i NEET (tj. mlade izmedu 16 i
24 godine koji nisu u obrazovaniju, zaposljavanju ili obuci). Oni mogu biti
drzavljani Evrope, ali i drzavljani tre€ih zemalja.

Druge zainteresovane strane ¢e imati sekundarnu ulogu u doprinosu promociji i
progresivnoj upotrebi Europass e-portfolija. S jedne strane, fasilitatori ¢e pomoci
krajnjim korisnicima da dokumentuju svoje vestine i kvalifikacije i upravljoju
svojom karijerom kroz e-portfolio. Ova ciljna grupa ukljuCuje savetnike za
vodenje i savetovanje, javne sluzbe za zaposljavanje, nacionalne Europass
centre, poslodavce, institucije za obrazovanje i obuku, odgovorne nacionalne
vlasti, IT stru€njake, izmedu ostalih. S druge strane, primaoci ¢e primati i
obradivati licne profile i dokumentaciju krajnjih korisnika. E-portfolio e ponuditi
razlicite mogucnosti krajnjim korisnicima da podele svoje licne profile i drugu
dokumentaciju sa tre€im licima. Ova ciljna grupa posebno ukljuCuje
poslodavce, pruzaoce obrazovanja i obuke, HR profesionalce, kao i druge
organizacije zainteresovane za procenu dokumentovanih vesting, kvalifikacija i
radnog iskustva krajnjih korisnika.

(Europass e-portfolio Osnovni dokument, 2018: 4-5)
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c. Digitalni akreditivi

Ako je e-portfolio bio alat za individualno prikupljanje licnih kvalifikacija,
Infrastruktura digitalnih akreditiva je bila inicijativa koja je imala za cilj da izgradi
infrastrukturu koja €e ,podrzati efikasnost i sigurnost u nac¢inu na koji se akreditivi
kao sto su kvalifikacije i druga dostignu€a u ucenju mogu prepoznati Sirom
Evrope“[1]

EDCI ¢e podrzati usluge autentifikacije za sve digitalne dokumente ili prikaze
informacija o vestinama i kvalifikacijama kako je navedeno u ¢lanu 4 (6) Odluke
o Europass-u.

Infrastruktura je bila zasnovana na digitalnom objektu akreditiva:

Akreditacija je dokumentovana izjava koja sadrzi tvrdnje o osobi koju je izdala
obrazovna organizacija nakon iskustva ucenja. Evropski digitalni akreditivi
opisuju postignuée u ucenju. Oni mogu opisati: aktivnosti (npr. posecene
casove), procene (npr. projekti), dostignuéa (npr. razviene vestine),
profesionalna prava (npr. registracija kao lekar) i kvalifikacije. Kao digitalna
datoteka, akreditivi mogu da sadrze Sirok spektar vrednih informacija koje mogu
pomocCi u prepoznavanju i razumevanju akreditiva od strane poslodavaca i
drugih institucija. Evropski digitalni sertifikati imaju niz prednosti u odnosu na
sertifikate na papiru: mogu da smanje administrativni rad za studente i
diplomce, kao i za obrazovne institucije i preduze€a. Evropski digitalni akreditivi
takode mogu smanijiti uticaj prevare sa akreditivima i doprineti tokovima rada
bez papira.

Evropski digitalni akreditivi podrzavaju trenutnu verifikaciju; primaoci mogu
automatski da verifikuju informacije kao $to su identitet tela koje dodeljuje ili
osiguranje kvaliteta kvalifikacije. Evropski digitalni akreditivi su potpisani e-
pecatom, Sto znaci da uzivaju zakonsku pretpostavku autenti¢nosti Sirom EU, kao
i ekvivalentnost akreditivima na papiru koji sadrze iste informacije.

(Izvor: Europass)

[1] https:/[europa.eu/europass/en/what-are-digital-credentials
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3.2. Nova granica procene digitalnih vestina: EDSC

Posto smo ve¢ razmatrali viSestrukost definicija digitalne kompetencije (up.
Gallardo-Echenikue et al. 2015), razumljivo je kako moze postojati problem ne
samo u proceni digitalne kompetencije, ve€ i u pokuSaju da se pronade
integrisan nacin usvajanja ove procenu Sirom Evrope.

Prosla iskustva Europass-a i Digital Credentials-a ve€ su utrla put za sertifikaciju
licnih i profesionalnih vestina na digitalni nacin, u cilju promovisanja mobilnosti
na transnacionalnom nivou i prikupljanja razlicitin sertifikata vestina na istom
digitalnom repozitoriju.

Akcija 9 Akcionog plana za digitalno obrazovanje sastoji se od studije koju
promoviSe Evropska komisija, a sprovodi JRC, za razvoj nove sertifikacije koja
moze pomoci u razvoju digitalnih vesting, prateci ideju o infrastrukturi digitalnih
akreditiva.

EDSC je trebalo da omoguci:

@ Kao podrsku implementaciji Akcije 9 Akcionog plana za digitalno obrazovanie,
JRC sprovodi studiju o Evropskom sertifikatu o digitalnim vestinama (EDSC) kako
bi pomogao ljudima da njihove digitalne vestine brzo i lako budu prepoznate od
strane poslodavaca, pruzalaca obuke i drugih.

@ EDSC ¢e se zasnivati na Evropskom okviru digitalnih kompetencija (DigComp).
@® Studijo mapira postojece Seme sertifikacije digitalnin vestina u Evropi i
sprovodi analizu nedostataka, potreba i koristi da bi se razumela uloga i vrednost
EDSC-a i kako bi on podrzao prepoznavanje digitalnih vestina u Evropi.

@ Studija se velikim delom oslanja na konsultacije zainteresovanih strana. Vise
informacija se moZze pronai na stranici za konsultacije sa zainteresovanim
stranama EDSC-a. Postoji i Zajednica prakse za sertifikaciju digitalnih vestina
(CoP) koju hostuje All Digitall.

(izvor: Evropski sertifikat o digitalnim vestinama (EDSC) Studija izvodljivosti)
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3.3. Dobre prakse u proceni digitalnih vestina

Sada ¢emo ukratko predstaviti neke alate koji se trenutno koriste u proceni
digitalnih vestina i kompetencija.

Svi ovi alati dele iste karakteristike i organizaciju: pitanja su podeljena u 5 oblasti
DigComp-aq, koriste€i kompetencije i primere iz okvira. Odgovori koje korisnici
mogu dati zasnivaju se na oblastima znanja definisanih okvirom.

a.Test za digitalne vestine i platformu za posao

The Digital Skills and Job Platform test is a digital tool based on a previous
version of the the DigComp, the 2.0:

Test digitalnih vestina i platforme za posao je digitalni alat zasnovan na
prethodnoj verziji DigComp-a, 2.0:

Digitalne vestine postaju neophodne za sve. Na poslu, kod kuc€e ili u Skoli
koristimo pametne telefone, raCunare i tablete i moramo njima da oviadamo.

Da bismo narucili picu, platili fakturu ili zakazali radni sastanak, digitalni alati i
internet su neophodni za nas zZivot i rad. Ali kako znati da li imate prave digitalne
vestine? | kako pronaci obuku za poboljsanje?

Sada imate priliku da testirate svoje digitalne vestine i dobijete pristup
mogucnostima obuke koje odgovaraju vasSim potrebama. Nas novi alat
.Jestirajte svoje digitalne vestine” moZze vam pomocCi da steknete dobro
razumevanje vasih trenutnih digitalnih kompetencija (na osnovu uspostavljenog
Evropskog okvira digitalnih kompetencija — DigComp 2.0), §to je po¢etna tacka
za identifikaciju Sta mozete dalje da uradite da biste poboljsali njih, u zavisnosti
od vasih potreba i tezniji.

Test traje oko 20 minuta, kada se zavrsi, dobijate zbirni izveStaj o nivou svojih
vestina. Da biste polagali test, moracete da se registrujete i prijavite, a rezultati
Ce biti dostupni u vasem profilu.

Digitalni alat je takode omogucio da se izvezu rezultati procene i zabeleze na
EUROPASS profilu korisnika.
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b. DigCompSat

Alat za samoprocenu digitalne kompetencije (DigCompSAT) je alat
koji je razvio ALL Digital, koristan za testiranje i razmisljanje o licnim
digitalnim kompetencijama na osnovu prethodne verzije DigComp-aq,
2.1.

Alat DigCompSat ima za cilj da empirijski testira skup kompetencija DigComp 2.1
koje odgovaraju nivoima od 1 do 6 (osnovni, srednji i napredni). Alat je dizajniran
sa metodoloskom perspektivom koja omoguCava merenje digitalne
kompetencije prema tri elementa — znanja, vestina i stava — za svaku od 5
DigComp oblasti. Takode pruza ispitanicima put samorefleksije o njihovoj
digitalnoj kompetenciji. Alat je pilotiran u Irskoj, Letoniji i Spaniji od strane
pojedinaca od 16 do 65 godina. Alat DigComp ima dobra psihometrijska svojstva,
uklju€ujuéi validnost i unutrasdnju konzistentnost stavki. Alat je u stanju da izvrsSi tri
glavne funkcije za ispitanike: merenje postojeih kompetencija na osnovu
samorefleksije ispitanika, identifikovanje nedostataka u kompetencijoma i
podizanje svesti. Sazetost stavki je omogucila da vreme testiranja bude manje
od 30 minuta u razliCitim zemljama, starosnim i obrazovnim grupama i polovima.
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c. MyDigiSkils:

MyDigiskills (https://midigiskills.eu/test/) je najnoviji alat za samoocenjivanje
zasnovan na DigComp-u.

Upitnik je zasnovan na DigComp oblastima sa odgovorima u 4 polja, prateci gore
navedene nivoe strucnosti okvira. Evo nekoliko primera odgovarajucih odgovora
na alatku i nivoe znanja:

OSNOVNI Nemam saznanja o tome / nikad nisam ¢uo | Ne uopste

zZa ovo
SREDNJI Imam samo ograni¢eno razumevanje ovoga | Ne bas/veoma malo
NAPREDNI Ovo dobro razumem Da
VISOKO U potpunosti razumem ovu temu/problem i | U potpunosti
SPECIJALIZOVANI mogao bih da objasnim drugima
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4. Fakespotting

4.1. Fakespotting kao alat za medijsko obrazovanje

a.Prosireno medijsko obrazovanje

Sadrzaj Fakespotting-a moze se smatrati alatom za medijsko obrazovanje, ne
ograniCavajuci se na vestine i pojmove medijske pismenosti, ali je koristan za
njihovo integraciju u viSe pozicionirane digitalne kompetencije.

Ako uzmemo u obzir Modul 1, njegov sadrzaj predstavlja vodi€ za evoluciju i
izazove digitalnog doba, koji nisu ograni€eni na sticanje tehnickih vestina, vec
¢ine sveobuhvatan pregled drustvenih implikacija digitalnih medija.

PrateCi Bakingemova uputstva i primere, Fakespotting nema za cilj da se uhvati u
koStac sa digitalnim dezinformacijama kroz tehniCke vestine kao Sto je
programiranje, ali je u stanju da pruzi istorijski prikaz evolucije medija od
pronalaska Stamparske masine do digitalnog okruzenja, pomazuci korisnicima
da razmisle o implikacijoma njihove informacione mocéi i odgovornosti za
deljenje tacnih informacija u okruzenju preoptereCenom informacijama. Ovaj tip
pristupa pracen je prikazom kognitivninh procesa koji se podrazumevaju u
pretrazivanju i deljenju informacija na mrezi, koji pove€avaju razumevanje i svest
korisnika o njihovom onlajn ponasanju.
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Fakespotting je takode imun na
Leparativni” ili hitni” pristup koji samo
identifikuje digitalno medijsko okruzenje
kao opasan prostor za nesigurnu
navigaciju, ve¢ aktivnho promovise
digitalnu kulturu.

Konacno, Fakespotting izbegava ono sto
Rivoltela  naziva lakim  medijskim
obrazovanjem i tezi onome Sto zelimo
da prikazemo kao prosireni prikaz toga.
U svom istorijskom izveStaju o
medijskom  obrazovanju  (Rivoltella
2020) on se zalaze za nova istrazivanja
na polju medijskog obrazovanja, Ccije
slavne licnosti i Siroka rasprostranjenost
impliciraju  stagnaciju u proizvodniji
novih istrazivanja. Problem pristupa
lokog  medijskog obrazovanja je
ilustrovan u koris€enju kontrolnih lista, o
kojjma - bas kao i o ,brzim
popravkama” je govorio Bakingem, koje
pruza jednostavan alat za trenutnu
proveru onlajn informacija bez pomoci
korisnicima i studentima da razviju
kritiCko razumevanje kako informacione
kompanije rade ili koje implikacije imaju

na politiku ili drustveni zivot. Ako je
pristupacan i razumljiv prikaz sadrzaja
medijskog obrazovanja kljuCan za

negovanje digitalne kompetencije, to je i
¢injenica da njegova dostupnost ne bi
trebalo da ugrozi slozenost obradene
materije.

FakeSpetting 35

Zbog toga smo predstavili nastanak
koncepta digitalne kompetencije i
kako je on proistekao iz medijskog
obrazovanija, kroz medijsku
pismenost. Digitalna kompetencija, u
dimenzijama koje predlaze DigComp,
ne moze se dosti¢i  brzim
popravkama, ve¢ samo promocijom
kritickog misljenja.
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b. KritiCko misljenje i digitalna kompetencija

Fakespotting pomaze u izgradniji kritickog pristupa medijskom ekosistemu, dajuci
studentima i oflajn i onlajn alate da se orijentiSu u okruzenju digitalnih medija,
preopterecenosti informacijama ili eho komora.

Neki primeri kako ¢e moduli pomoci u razvoju kritickog misljenja u vezi sa
digitalnom kompetencijom su:

@ Istorija medijskih inovacija (Modul 1) moze pomoc¢i korisnicima da razmisle o
svojoj moc¢i nad informacijama i omoguciti im da budu svesni implikacija na
slobodu govora regulisanjem medijskog prostora.

@ Media Diet alat (Modul 2) koji je prilagodljiv alat za kriticko razmisljanje koji se
moze persondlizovati i ponovo koristiti u mnogim razliCitim obrazovnim
kontekstima.

@ Primeri tipova manipulacije (Modul 3) sa inovativnom kombinacijom digitalnin
alata i operativnih pitanja za analizu izmanipulisanog sadrzaja.

@ Metodologija lateralnog ¢itanja (Modul 4), koja daje pristupaénu metodologiju
za verifikaciju i poredenje razliCitih medija, osnazuje vestine procene za multi-
konvergentno digitalno medijsko okruzenje.

@ Konkretni primeri informacionog poremecaja (Moduli 5 i 6) mogu pomoci da
se iskustvo potrosnje digitalnih informacija pozicionira u drustveni i politiCki zivot
korisnika.
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4.2. Fakespotting i digitalna kompetencija

Kako se sadrzaj projekta Fakespotting uklapa u okvir digitalnih kompetencija?
Evo oblasti DigComp-a koje pokriva projekat Fakespotting, nakon Cega sledi
kojim specificnim digitalnim kompetencijama projekat moze doprineti:

Informaciona i data Pregledanje, pretraZivanje i filtriranje podataka, informacija i digitalnog
pismenost sadriaja;

Procena podataka, informacija i digitalnog sadrzaja;

Upravljanje podacima, informacijama i digitalnim sadriajem;

Komunikacija i Interakcija putem digitalnih tehnologija;

saradnja Deljenje putem digitalnih tehnologija;
AngaZovanje u gradanstvu putem digitalnih tehnologija;
Saradnja putem digitalnih tehnologija;
Netiketiranje;

Kreiranje digitalnog Razvoj digitalnog sadriaja;
sadriaja Integracija i prerada digitalnog sadrzaja;

Bezbednost Ocuvanje zdravlja i dobrobiti;

ReSavanje problema  Kreativna upotreba digitalnih tehnologija;
Prepoznavanje nedostataka digitalnih kompetencija;
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4.3 Fakespotting kao dinami¢na integracija digitalne
kompetencije u evropskim nastavnim planovima i
programima

|
1 Jil I
\Access to information
Vs a right, learn how
to exercise it

responsibly.

|

Through its 6 modules, you will
learn what disinformation is, how to
detect it, and tools to fight it.

a. rilagodavanje Fakespotting-a akcionom planu za digitalno
obrazovanje

Fakespotting 102: Okvir za integraciju digitalnih kompetencija u visokoskolske
ustanove ide u pravcu koji je postavljen Akcionim planom za digitalno
obrazovanje, predlazuli integraciju nau¢nog pristupa Sireg okvira medijskog
obrazovanja u postojecu infrastrukturu obrazovnih institucija.

Prateci ideju o rekonfigurisanju obrazovanja sa zahtevima digitalnog doba, ovaj
rezultat ima za cilj da integriSe sadrzaje projekta u visokoobrazovne institucije.
Na ovaj nacin €e se upravljati distribucijom pristupacnih i prilagodljivih digitalnih
medijskih obrazovnih alata koji su pogodni za negovanje digitalnih kompetencija
pogodnih za trziSte rada.
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b.Podsticanje digitalnih kompetencija u vezi sa trziStem rada

PrateCi Digitalno obrazovanje i akcioni plan, Fakespotting mozZze pomoci u
negovanju digitalnih kompetencija u vezi sa trziStem rada putem svojih
digitalnih modula.

Prvo, distribuira rezultate Digitalne ankete trzista rada, koja identifikuje neke od
zahteva digitalnog trziSta rada, i koja je orijentisala razvoj sadrzaja Modula.
Drugo, digitalni moduli ¢e se sastojati od predloga dinamicne i prilagodljive
integracije sadrzaja medijskog obrazovanja i digitalninh kompetencija u evropske
nastavne planove i programe. Integrabilnost Modula u rezultate Ce biti
obezbedena njegovim elementima. Za svaki modul bice navedeno:

@ Sinopsis modula

@ Cilj modula

@ Ishodi u¢enja modula

@ Set prakti¢nih vezbi za nastavnike i edukatore koje treba da implementiraju u
svoje kurseve

@ Zajednicki pojmovnik digitalnog doba

Shodno tome, kada se razjasne veze izmedu sadrzaja modula i digitalnih
kompetencija, ishodi ucenja razliCitih modula mogu se procenjivati ne samo
putem Fakespotting alata za samoocenijivanje, ve¢ i putem drugih alata za
procenu digitalnih vestina predstavljenih u §3.3, to ¢e takode biti predlozeno kao
integracija visokoskolskim ustanovama kako bi se proverila njihova
prilagodljivost zahtevima Akcionog plana za digitalno obrazovanje.

Konacno, Fakespotting sadrzaj i njegov predlog integracije digitalninh
kompetencija mogu se predloziti kao deo EDSC Studije izvodljivosti koja se
zavrsava u novembru 2023. godine, kao deo Evropske godine vestina.
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4.4. Digital Labour Market Survey

The aim of this questionnaire is to identify the digital and media skills
more requested by the Labour Market.

150 employers working in the digital field assisted Fakespotting project in
assessing which media and digital information skills are most demanded
by future or current workers.

Questions addressed three important aspects: the level of digital literacy,
the analysis and use of information and how these skills affect a person'’s
working life. In this way, we will determine the skills’ framework that you
think is necessary for future professionals.

The survey will help to determine the skills HEIs students and young adults
need to acquire in terms of information retrivial, ethics when
communicating through digital tools, problem-solving skills, or the
technical knowledge needed, among others.

The questionnaire is based in a multiple-choice format. 5 answers
ranging from 1, the most negative, to 5, the most positive.

The charts below present the average scores at National and European
level related to each topic or skills required.

What level do you think professionals hired in your workplace are currently at
in terms of evaluating data, information and digital content?

Basic level- puidance needed 23129133117 [27]|3 | 27
Intermediate level- they can solve 3 13133 |27 |5 |4
straightforward problems 3,2
Advanced level- they are autonomous and 37141135 |5 3427

able 1o puide others 3,7
Highly specialised level- they are able to 3 |4 (3545 |34|13
contabute, find solutons and propose new

ideas | [ | .33
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4.4. Digital Labour Market Survey

When it comes to digital tools for work,
professionals in your workplace

Are able to choose simple digatal tools and 3,7
technologies to do their job

Are able to use different sofrware and 4
determuine which one is better in any case

Are able to research new tools according o | 4
the needs

43 |37 47 |41]3

39
4237 [42 [35[27

3,7
44354 [41]2

3,7

Are able to leam easily new tools 4

4 |4 |45 |41]2 3.8

Eventually, when it comes to ethical use of
information and communication tools

They are aware of the rights and duties 3713614 |4 37127
regarding mformation 3.6
They need additional traning 4 127135137 |4 |47| 38
They need periedic life-long learning 33135133 (13,7 |34)|47
traming 37
They have the necessary tools to inform and | 3 42135145 |31 1,7
recerve mformation ethically 33

What do you think is keeping professionals far
from learning/ acquiring digital skills?

They do not have enough time

Formal education (schools, Universities)
does not provide proper contents and/or
training to operate in the business

2 |4 [3 |22 |33]3 | 29
37423845 [46]5

Labour agencies do not provide proper
contents and/or training to operate in the
business

43
37313945 |3.7]37|

| 3,1

There 1s not specific traming for this sector

2 |538)536(45 |37|23]| 33

FakeSpetting

Regarding media literacy, how did the situation
change/develop after the COVID-19 situation?

The amount of fake news increased 37143143147 |4.7]4 4,3
It has been more difficult for professionals | 3,7 [36 (3637 [39]3.7
to find out reliable information sources. 3.7
There has been rapid digitisation, and it was | 2,3 (29 (3435 [3,1]23
hard to keep up. 29
The role of the fact-checker has become 27145 |44 |4 49143
much more relevant 4,1
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4.4. Digital Labour Market Survey

In your opinion, what are the features influencing
the digital and information skills’ shortage in your

work environment?
Lack of English pro-efficiency level 33127131132 |131]13] 28
Cultural constrains 37121126122 |23]|23] 25
Political constrains 4 22125122 |2 |23] 25
Lack of updated digital skills 33129138137 |3 |47 3,6

What digital skills do you consider most relevant in
order to undertake communication and
information activities in your work-field?

Assessing information relevance and 37(43 (4442 | 49|47
purpose 4,4
Assessing information reliability 4 |45([45(4 5 |5 4,5
Identitying the most appropriate digiral 4313936 |4 4 |4

tools according to the needs of the job 4,0
Using digital tools creatively 431473842 443 4,1

In your opinion, the core competences in
information and data literacy are

Browsing, searching and filtering dara, 33146424 4715
nformation and digital content 4,3
Evaluanng data, mformation and degatal 37046 (434 46143
content 4,3
Managing data, informartion and digiral 4 37014142 45|37
content 4,0
Using digital technologes to communicate 37139424 41147 4.1

What do you think is more important when it
comes to problem-solving in the workplace?

Identifymng digital needs 374213535 |43 43| 39
Making informed decisions 33|41 (3945 [43]5 | 42
Ability to share resources through online 4 1306|3742 |41|4

tools 3,9
Ability ro locate the information in a shore 4 | 41014 (42 |43]37

tme 4,1
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Fakespotting Toolkit
4.4. Digital Labour Market Survey

If you had the chance to enroll your staff into a training session to
further develop their skills, what subjects would you consider
more appealing considering your work?

[List below provides skills in order of relevance at European level]

¢ 2} Recognising the difference between News and Opinions;
- 3:1 Lateral R.L':l(.li!['l‘i_‘r,
¢ 4) Exploring innovative search engines;
L] i-l)| {iﬁl(;r}-' ul'digiml communication,/information tools;
e 7) Social Media disinformation dynamics;
iﬂj _\.lanipuhlliml |(_‘C|'Illiql.ll_'5;

e 11 Typolopies of disinformation;
pologl

€N ‘|‘uc|1niquu'5 to \'t:rif_\' factual statements made by puiulic persons;

12) Promotional techniques through social media;
6) Data mining;

1) Data analysis;

8)Data representation strategies;

13) Social impact of disinformation;

.'.}:l Digil:ll Ethics and current ]r:ga] framuwork;
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Fakespotting Toolkit

5. Digital Competences
Modules

According to the labour market needs root out from the survey deployed
at European level and reported in the 4th session, plustaking into
account the EU digital competence frameworks, the Digital Education
Plan as well as the recognition tools mentioned in the previous chapters,
the following session of the Toolkit is dedicated to recommendations for
HE teachers on how to transfer skills and methodologies coming from
fact-checking environment into the academic programmes represented
by the partnership: Communication Studies, Semiotics, Journalism,
Media Literacy, Political Science.

The objective is to provide a complete guidance to HE teachers to boost
the recognition of skills and to include fact-checking, information and
media literacy within the academic world beyond the usual boundaries
of academic subjects in order to make HE teachers:

e Recognize and acquire methodologies, pedagogies, tools, practical
exercises, assessment methods and learning outcomes related to
fact-checking and information and media literacy;

e Transfer the skills and knowledge acquired into innovative digital
curricula, in order to boost the HE teachers initial career;

e Transfer methodologies, pedagogies, tools and activities inspired by
information and media literacy and concrete fact-checking
procedures to students and academic programmes and courses.
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Fakespotting Toolkit

5. Digital Competences

Module

Synopsis

The course explores the digital revolution and its impact on the media
landscape. It covers the historical shifts in information sources, from
the invention of the printing press to the rise of mass media and the
advent of the internet and digital media. The course discusses the
accessibility of information in the digital age and the opportunities it
presents for empowering individuals, particularly those living under
oppressive regimes. It also examines the challenges brought about
by the digital revolution, such as information overload, distrust in
traditional media, and the propagation of confirmation bias and echo
chambers.

The consequences of these developments are explored, including the
effects on quality media and its economy, the diversification of
information sources, the problem of distrust in media, and the need
for regulation in the online space. The course discusses the potential
dangers of unregulated spaces, such as the proliferation of hate
speech, disinformation, and manipulation. It also highlights the
importance of self-regulation and media education initiatives in
promoting a free and responsible information space. The Digital
Services Act (DSA) is presented as an example of an attempt to
regulate online activity.

Throughout the course, various studies and research findings are
referenced to support the discussion on topics such as information
overload, addiction to social media, confirmation bias, and the state
of the media environment.
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Fakespotting Toolkit

5. Digital Competences

Module

Module Aims
e introduce users to the changes in the new information
ecosystem and their impact on information consuming
e encourage users to think critically about the new sources of
information, such as the digital ones, including social media.

Units Topics

e How the information space changed in the 2Ist century:The
printing press, Mass Mediq, Internet and digital media.

e Main challenges consumers face in information
consumption in the 2Ist century.

e Income problems for quality media

e Coping with the information overload

e Addiction: constantly seeking for triggers

e Strong confirmation bias creating echo chambers

e The Issues of regulating free speech

e What does the change in information space mean for
quality standard media.

¢ Informational borders: cost of information and paywalls

e Information source diversification and the risk of distrust in
media

e Problems of unregulated spaces: from freedom of speech to
freedom of reach

¢ Regulation and self-regulation

 The case of the digital service act (DSA)
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Fakespotting Toolkit

5. Digital Competences

Module

Learning Outcomes
» a deeper understanding of the challenges that new technologies
brought to the way of how we daily consume information.
e the challenges that the new ways of communication pose on
journalism and quality information.

Practical Exercises
1) The teacher should experiment with students.
First tracking internet use and social media use, with a specific focus
on how many sites they visit within the week.
Then search how many of the principal newspapers (in the receiving
language, or in English) have paywalls, and do a small survey among
students on:

1.How many of them would pay for a newspaper

2.Why?

To conclude the class exercise, confront the different answers and do
a general graph of what came up.

2 Kahoot questionnaire on the history of media

Question 1: Which of the following inventions played a crucial role in
the digital revolution?

a) Steam engine

b) Printing press

c) Telephone

d) Automobile
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Fakespotting Toolkit

5. Digital Competences

Module

Question 2: What is one of the challenges brought about by the
digital revolution?

a) Limited access to information

b) Decreased connectivity

c) Information overload

d) Decreased economic opportunities

Question 3: What is one potential consequence of distrust in
traditional media?

a) Decreased political engagement

b) Increased public awareness

c) Enhanced media literacy

d) Strengthened democratic institutions

Question 4: Which term refers to the phenomenon where individuals
seek out information that confirms their existing beliefs?

a) Echo chamber

b) Confirmation bias

c) Information overload

d) Digital divide

Question 5: What is one potential danger of unregulated online
spaces?

a) Enhanced diversity of opinions

b) Improved access to quality information

c) Proliferation of hate speech

d) Strengthened social cohesion
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Fakespotting Toolkit

5. Digital Competences

Module 1

Question 6: What is an example of an attempt to regulate online
activity?

a) Digital Services Act (DSA)

b) Internet Freedom Act (IFA)

c) Social Media Protection Act (SMPA)

d) Online Privacy Initiative (OPI)

Question 7: Why is media education important in the digital age?
a) To limit access to information

b) To promote critical thinking and media literacy

c) To encourage reliance on traditional media

d) To restrict freedom of speech
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Fakespotting Toolkit

5. Digital Competences

Module 2
Synopsis

This module aims to enable course participants to assess their
‘media diet” through resources and exercises to encourage critical
reflection on their information and media consumption habits. To
achieve this purpose, we will explore the changing media
landscape, where traditional or regular media and social platforms
coexist in a constantly evolving digital environment that presents
some alarming challenges. Among them, of particular concern is
that of disinformation.

The web has become a fertile ground for disseminating fake news,
conspiracy theories, unfounded rumours, and other information
disorders for years. Such content is often convincingly presented
and quickly shared, reaching many people who find it challenging
to identify what is accurate and dishonest/inauthentic.

In this context, and as a starting point for module 2, we will begin by
analysing our media and information routines and identifying good
and bad practices in accessing the media, focusing on fact-
checking. We will then address issues related to the risks and
challenges posed by personalised search techniques through
microtargeting and algorithms on the web, highlighting aspects
and problems such as polarisation and the reinforcement of our
beliefs through echo chambers and bubble filters. Finally, we will
emphasise the identification of inauthentic content on social
media and the definition of important concepts related to
disinformation necessary to face and understand the magnitude of
this phenomenon.
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Fakespotting Toolkit

5. Digital Competences

Module 2

Module Aims

e To Motivate users to reflect critically on their information and
media consumption habits.

e To train users in good media literacy practices to ensure
adequate access to information and a good “media diet”.

e To alert users to the risks of consuming only content proposed by
the algorithm that reinforces our opinions and beliefs.

e To turn users into fact-checkers of their content so that they can
distinguish between accurate information and disinformation.

Module Topics

1. SOCIAL MEDIA DISINFORMATION & RADICALIZATION (Part )
e Media consumption and information habits. Reviewing our media
diet.
o Differences between digital and regular media and new
information access challenges.

1. SOCIAL MEDIA DISINFORMATION & RADICALIZATION (Part Il)
e Algorithmic selection of information.
e Sponsored content and targeting.
e Disinformation and inauthentic behaviour on social media.
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Fakespotting Toolkit

5. Digital Competences

Module 2

Learning Outcomes

e Be able to recognise the differences between traditional and
digital media.

e Be able to identify and learn good practices for using social
media.

e Be able to follow a “balanced media diet” and make conscious
decisions about media consumption.

e Improve media and information literacy skills to tackle
disinformation.

e Strengthen critical thinking skills to make informed decisions in
media consumption.

Practical Exercises - Recommendation for Educators

1.GOOD MEDIA CONSUMPTION AND INFORMATION HABITS
Classroom Exercise 1X Debate and discuss in class.
Resources for teachers:

1) Organise and moderate a debate among the students to
discover what discoveries they have made following the previous
exercises to reach a personal and group reflection on their media
consumption habits.

2) Ask them about their current "media diet", whether they think it is
healthy and whether they will change or modify their media
consumption habits after the findings.
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Fakespotting Toolkit

5. Digital Competences

Module 2

3) Propose a classification of media (e.g. reliable, not so reliable
and unreliable) based on the verification tests carried out in the
previous exercises and case studies.

4) Based on the analysed and classified media, invite students to
create a repository of recommended media to reference their new
media and information consumption habits.

5) Suggest reading this recommended article: Media discovered
the fake staff.

After that, discuss in class this Spanish example in which a digital
newspaper created part of the staff with pictures of people from a
photo bank and their bios were written as a "Tinder bio".
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Fakespotting Toolkit

5. Digital Competences

Module 2

MICROTARGETING:
YOU ARE NOT A DATA; YOU ARE NOT A NUMBER

Classroom Exercise 2 X Debate and discuss in class
Resources for Teachers:

Alternative reframing: As economists say, "there is no free lunch”.
No information, service or application is free. All free apps collect
your data, information about what you are interested in and what
you click on, and information about your consumption and online
behaviour. This data is than monetised and sold to other third
parties. An example is advertisements and sponsored content that
are personally selected to appeal to your preference so that you
click on the product or information.

1) Organise and moderate a discussion where students reflect on
the content they consume and think about what content and
information they have actively chosen and what algorithms on a
website/app/social media platform have suggested it.

- Finally, have them recall when they bought something or
consumed something recommended to them online.

2) Suggest reading these two articles so that they can discover, on
the one hand, how Tik Tok recommends videos: How TikTok
recommends videos #ForYou, and on the other hand, how filter
bubbles work:
https://www.ted.com/talks/eli _pariser _beware online filter _bub
bles?subtitle=es

3) Show the Netflix documentary Social Dilemma in class and
suggest they write an essay on its most relevant and important
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Fakespotting Toolkit

5. Digital Competences

Module 2

3. INAUTHENTIC BEHAVIOUR ON SOCIAL MEDIA
Classroom Exercise 3 X Debate and discuss in class
Resources for teachers:

1) Screen the HBO documentary Fake Famous followed by this brief
discussion with the producer.

2) Propose reading the article "Fake Famous' and the Tedium of
Influencer Culture (20 February 2021) by Naomi Fry, a journalist for the
New Yorker.

3) After the above activities, lead a classroom discussion with your
students about critical thinking:

- How many have thought about being notorious online and why?

- If one of the students wants to be an influencer, for example, what
would they be willing to do?

- How many have reviewed people or social media accounts they
follow online and question the reliability/validity of the information
and the performances posted?

- Talk about how they felt when they discovered that someone
posted false and misleading information.

- How many times have the opinions of others swayed you?

- Have you thought about whether your online friendships are from a
varied ideological spectrum or whether you all have similar interests?
- To conclude the class exercise, confront students’ different steps
before trusting those who influence their behaviour or lifestyle.
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Fakespotting Toolkit

5. Digital Competences

Module 3

Synopsis

Fake news has become a concerning phenomenon in the last two
decades doe to three main reasons: Firstly, it is because of
technology development, enabling easy and rapid dissemination.
Secondly, it is due to their direct influence in political, economic, and
social life, undermining democratic standards and thirdly, it is
because of what is known as artificial intelligence. Taking this context
into account, this module holds particular importance for journalism
and communication students. They are faced with two challenges: To
identify and be aware of fake sources and, secondly to become
promoters of media literacy in order to identify fake news.

The module includes:

-Political manipulation.

‘PR manipulation — the churnalism phenomenon
‘Manipulations from governmental authorities
-‘Data manipulation and/or misuse

lmage manipulation — Does camera lies?
Video manipulation

‘Manipulation through conspiracy theories
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Fakespotting Toolkit

5. Digital Competences
Module 3

Module Aims

The purpose of this multimedia module is firstly to provide a theoretical
definition of that media manipulation is, considering the breadth of
this phenomenon. Students will be guided to navigate through various
interpretations of the concept. The concern among professionals has
grown in the last two decades due to the development of technology
and its direct impact on democratic standards in countries. The
module includes:

‘what is media manipulation?

-‘why media manipulation is happening.

-‘what are the actors and factors behind this phenomenon?

-‘what are the main manipulation types conveyed through media and,
‘what can we do to protect ourselves against them?

Learning Outcomes

‘To be able to define and understand manipulative and propaganda
campaigns in media.

‘To be able to understand and categorize the media manipulation
types.

‘To be able to understand the objectivity through the media and the
quality of media content.

‘To develop critical thinking against manipulative actions through the
media.

‘To be able and responsible to prepare qualitative media product
without inclusion of manipulative elements.

‘To be able to understand and evaluate the reliability and validity of
media manipulations and its sources.

‘To be able to understand and use properly the terminology of media
manipulative actions.

‘To be able to demonstrate skills to analyse, evaluate and create
content and strategies to counter manipulative action.
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Fakespotting Toolkit

5. Digital Competences
Module 3

Practical Exercises

The first exercise focuses on Public Relations and the dissemination of
information from government institutions, while the second exercise
assesses students’ skills in image manipulation.

Exercise 1: The Prime Minister's Office sends the pre-packaged material
of a political activity in which the journalist was not present. What
should a journalist do?

A.He publishes the material of the political activity.

B.He rewrites the same text himself but uses the same images and
statements.

C.He selects only specific parts of the material, e.g. statements of the
Prime Minister and uses it for its own reporting purpose;

D.The journalist rejects the material and starts the research himself.

E. Based on the material the reporter supports it with interviews from
citizens.

Correct answers: C & D

Exercise 2: Following are three news photographs made by LA Times
photographer Brian Walski in 2003 during the war in Irag. One of them

was found to be altered.

1. Which one is the manipulated
photo?

2. What kind of manipulation is ¢
3. What are the factors behind tr
manipulation?

4. What conclusions may

we draw from this case?
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5. Digital Competences
Module 4

Synopsis

The course focuses on the issue of encountering deceiving content
while searching for information online. It discusses the tendency of
individuals, including professors and undergraduates, to read vertically
within a single website, which limits their ability to evaluate the
reliability of online sources. The course introduces strategies for lateral
reading, which involves moving between different tabs in the browser
to gather more information about the content being analyzed. It
explores various markers to identify manipulation in online texts,
including textual markers such as narrative style and claims, and
paratextual markers such as website layout, footnotes, and domain
name. The course also addresses the importance of understanding
the intention of the text and differentiating it from the reader's
interpretation. It explores the aims of texts, such as propaganda,
parody, and profit, highlighting the need to be aware of disguised
political or commercial messages. Lateral reading is presented as a
means to verify the reliability of a single content by cross-referencing
multiple sources. The course suggests tools for lateral reading,
including Click Restrain, Google News, Google Scholar, Reverse Image
Search, and the SIFT method. Wikipedia is mentioned as a valuable
resource for gathering information and details about websites or
authors, emphasizing its policies for accuracy and reliance on reliable
sources.
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Fakespotting Toolkit

5. Digital Competences

Module 4

Module Aims
e to encourage you to think critically about online contents;
e to enable you to critically analyze online content using a lateral
reading methodology;
e to provide strategies, tactics and tools for tracing online contents to
sources and for evaluating the reliability of those sources;

Units Topics
e How to approach digital content
e The relationship between internet content and what users believe
to be true
e What lateral reading is and why it is so important

Learning Outcomes
e To be able to analyse, compare and critical evaluate the credibility
and reliability of sources of data, information and digital contents.
e To know how to exploit different tools and sources in order to verify
the reliability of online contents.
e to recognize quality information, opinions, judgments and
misleading contents.
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Fakespotting Toolkit

5. Digital Competences

Module 4

Practical Exercises
1.Questionnaire on reliability

The exercise is divided in 2 phases.

First phase:

The teacher provides examples of page sites clearly unreliable.
Participants should highlight the manipulation markers lying on the
web pages; then the teacher provides examples of page sites almost
reliable.

Participants should fill out a questionnaire based on simple questions
such as: “Does this look professional? Are there spelling errors? Is there
scientific language?”

The teacher should highlight the elements that should be evaluated
through lateral reading and providing examples of how external
resources can be exploited to test the reliability.

4 fields should be taken into account:

1.When was the information published or posted? Has the
information been revised or updated?

2.The teacher highlights the post date and checks if the results show
a different version of the news.

3.What about the organization that produced the content? Missing
elements: headquarters, addresses, staff list, contacts. Are there
any other websites mentioning the organisation? Are these
websites included in the list of reliable websites?

4.What's the purpose of the post? Does the language seem
appropriate and correct? The teacher should highlight moral
statements and opinions into the post and questionable words and
typos.

5.1s the information supported by evidence? Does it provide
references? The teacher highlights missing evidence and reference
into the post.
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Fakespotting Toolkit

5. Digital Competences

Module 4

Practical Exercises

Second phase:

The teacher then proceeds on illustrating how different media outlets
can share different versions of events, and highlights how the same
event can be narrated in different ways.

The aim on this phase is to show how different events can have
different narrations, but not always they are both incorrect: it's
important to be able to tell when a text is reported in a biased way, but
sometimes it just presents a different selection of elements which can
or cannot be relevant in the process of reporting.

1. Kahoot Questionnaire

Question 1:

What are the aims of this module?

A) To encourage lateral reading

B) To promote vertical reading

C) To analyze online content using a linear approach
D) To trace online content to unreliable sources

Question 2:

What is the main purpose of lateral reading?

A) To move up and down on a single web page

B) To critically analyze online content

C) To stay within a single website for evaluation

D) To move from tab to tab in the browser for more information
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5. Digital Competences
Module 4

Practical Exercises

Question 3

Which markers are discussed in relation to analyzing online content?
A) Inside-the-text markers and intention of the text

B) Layout and footnotes

C) Claims and domain

D) Profit and aims of the text

Question 4:

What does vertical reading refer to?

A) Reading online content in a linear manner

B) Reading across different sources for verification
C) Reading only within a single website

D) Reading critically and analytically

Question 5:

Which tool can help in lateral reading by finding different pieces of
news regarding the same event?

A) Click restrain

B) Google News

C) Google Scholar

D) Reverse Image Search

Question 6:

What policies ensure the accuracy of Wikipedia articles?
A) Neutral point of view and claims verification

B) Inside-the-text and paratextual markers

C) Layout and domain verification

D) Footnotes and profit analysis

Question 7:

How can users avoid being deceived by online content?

A) By reading vertically and staying within a single website
B) By critically analyzing the narrative style of the text

C) By using lateral reading and comparing different sources
D) By relying solely on Wikipedia for accurate information

FakeSpetting
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5. Digital Competences

Module 5

Synopsis

Identification of false content - This module will introduce students to
media manipulation with sources of information. Students will be
introduced to important details about instruments that could be used
for recognizing whether the media source is relevant or not. They will
also be taught how to recognize different sorts of manipulation with
sources, photos, and videos on social media and how to use digital
tools for deconstruction.

Module 5 starts with a short introduction about the impact of
disinformation in the history of humankind. It emphasizes the fact that
most of the disinformation was and still is relatively easily recognizable
and with proper debunking, there should be no serious harm within the
society. Then, the module introduces various manipulation techniques
with the sources of information, that are used currently on the internet.
Later, module 5 presents specific visual manipulation techniques used
in photos and videos.

Finally, participants are presented with various online tools suitable for
debunking false content not only within the text but with photos and
videos, as well. The exercises that are at the end of the module touch
upon every aspect presented in the module and provide a practical
experience for participants not only to read about the problem, but try
to solve it. And they are prepared for participants to try and learn to
debunk the false content on their own.
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5. Digital Competences

Module 5

Synopsis

Identification of false content - This module will introduce students to
media manipulation with sources of information. Students will be
introduced to important details about instruments that could be used
for recognizing whether the media source is relevant or not. They will
also be taught how to recognize different sorts of manipulation with
sources, photos, and videos on social media and how to use digital
tools for deconstruction.

Module 5 starts with a short introduction about the impact of
disinformation in the history of humankind. It emphasizes the fact that
most of the disinformation was and still is relatively easily recognizable
and with proper debunking, there should be no serious harm within the
society. Then, the module introduces various manipulation techniques
with the sources of information, that are used currently on the internet.
Later, module 5 presents specific visual manipulation techniques used
in photos and videos.

Finally, participants are presented with various online tools suitable for
debunking false content not only within the text but with photos and
videos, as well. The exercises that are at the end of the module touch
upon every aspect presented in the module and provide a practical
experience for participants not only to read about the problem, but try
to solve it. And they are prepared for participants to try and learn to
debunk the false content on their own.
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5. Digital Competences

Module 5
Module Aims

@Helping participants understand the impact of manipulative content
on public opinion by illustrating it on some historical examples and
also on recent events they can remember from the recent past

@® To encourage participants to recognize different kinds of photo,
video, and source manipulation by analyzing different types of
manipulation and categorizing them into easily understandable
concepts

@® To build the capacities of students to use digital tools for the
deconstruction of false media content including text, photo, and video
manipulation

@To provide the students with exercises where they can improve their
capacities of false content deconstruction coming from websites,
newspapers as well as social media

Learning Outcomes

At the end of this module, participants will be able to:

@ Understand the impact of false content and how false content is
created and shared

@®Recognize different sorts of false content not only in the written form
but also in the photo and video form

@ Students are introduced to the most important details about the
media, that are used for recognizing if the information source is
relevant or not.

@ Students are able to assess whether an interlocutor in a media
article is really an expert in that field or not.

@ Students will learn where they can find and check scientific
information from journalistic articles or social media.

@ Students are taught how to use digital tools for monitoring and
deconstruction of false content.

@ Students are introduced to the most common photo and video
manipulation.

@ Students are able to recognize different types of photo and video
manipulation.

@ Students are empowered to use digital tools for photo and video

varificratinn
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5. Digital Competences

Module 5

Units Topics

l.Introduction
@ Current and historical examples of manipulated content and its
impact on public opinion.
(ODonation of Constantine
OFake newspaper article by Benjamin Franklin
OQAnNon conspiracy theory

2. Verification sources
@®Monitoring online media
(ORecognizing signs of reliable websites
(ORecognizing signs of unreliable websites
@Types of manipulation with the sources
Olmposter content
OAnonymous sources
Olncompetent sources
OSources from social media
@® Tools used for monitoring and deconstruction (Newstrition,
FactChecker, CrowdTangle, Wayback Machine)

3. Photo and video verification
@Classification of the most common photo and video manipulation
OFalse connection — clickbait
OFalse context
Olmposter content
OManipulated content
OFabricated content
@® Tools used for deconstruction (Google Image Search, TinEye,
Forensically, INVID Verification, YouTube Data Viewer)
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5. Digital Competences

Module 5

Practical Exercise
Instructions for teachers:

1.Show the following pictures/text screenshots to students and tell
them they are fake. (If they can work on a computer ask them to
open them from the Fakespotting webpage).
2.Encourage the students to find out why these items are fake using
debunking instruments (here suffice Google and Google Image
Search)
3.Proceed item by item and discuss with the class the answers to the
following questions
a.Which manipulation technique was used in the item? (Following
the techniques described in Module 5)
b.What could be the reason for manipulating it? Who could have
a reason to manipulate it?
c.What impact could it have?
4.Guiding answers to these questions are below every item. (Some of
them are easily findable at a first glance on google, and some of
them are not)
5.Highlight the difference between the innocent impact and the
serious impact that manipulated content can evoke
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Module 5

Practical Exercise

General Election to be held over 2 days

Jo, Poiitic

Due to an unprecedented increase in the number of registered voters,
the general election will now be held over two days instead of one, to
ease congestion and overcrowding in polling stations.

The voting is to be split in the following way:-

Labour, Liberal Democrat and Green party supporters should vote on
Thursday June Bth as usual.

Cunseavalive and UKIP supporters should now vote on Friday June Sth
instead.

Please be aware that if you vote for the wrong party on the wrong day
your vote will not count!

Rick Pickia
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Module 5

Practical Exercise

= 5171 - 3
SCHN

Intelligence agencies around the world have spotted
American actor Steven Seagal among Russian special
forces positioned around the outskirts of Gostomel
airfield near Kyiv captured by Russian airborne troops.

Qv (A

2TEBET Eked

@

Off Tune: Oxford's Music Department Considers Canceling
Sheet Music Due to Its Connections to "White Supremacy’

The British Comedy series "Blackadder” once described Oxdord University as "a complete dump.” It was obwviously a joke, but

nirwadays. it's actually closer to the truth

According to Breitbart, sheet music is under scruting at the famaous university, because leftist educators in the music
department are asserting that “teachang the Western form of musical notation hasroots in “oolonialism’ and "complicity in
white supremacy.™

Thia "music educators™ a8 Dxbord also maintained that giving pians lessons and condecting orchestras was haavily related to

Swhite Esnopean music™ and would ghve "students of colowr great distress”™

Professors further condemingd Classical music &% Swhite Eurcpsdn music from the sEnee panicd.”
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Module 6

Synopsis

Internet behaviour has consequences and effects on real life. Not
surprisingly experts claim that we are living an onlife existence: human
beings have a steady connection with the world wide web thanks to a
variety of devices we use today (Luciano Floridi, The Onlife Manifesto,
2014).

It is easy to understand how online choices have an impact on our real
life. Disinformation and its effects on real life are not an exception. The
module highlights some examples of impacts of disinformation.

Module Aims

@70 shed a light on the dissemination dynamics of online content;

@® To increase the awareness about the possible effects of
disinformation on real life and society;
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5. Digital Competences

Module 6

Units Topics

1.Media influence and public perception
2.Vulnerabilities in media consumption
3.Conspiracy theories’ impact to society

Learning Outcomes

At the end of this module, participants should be able:

@ To understand the possible effects of disinformation on real life and
society;

@70 understand the range of motivations behind disinformation;

@ To acknowledge the fact that the spread of disinformation depends
as much on the logics of online platforms as on our baggage of beliefs
and biases;
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5. Digital Competences

Module 6

Practical Exercises

1. What are the common features that link the three cases? (more than
one answer is possible)

1. The spread of disinformation is facilitated by authority figures of the
time.

2. Popular culture, interpretive frameworks, beliefs and superstition.

3. The disinformation in all the cases was spread through well-trusted
media.

4. All of these cases started from the traditional media.

2. Search the content online regarding the third case — QAnon,
including social networks. Where was the content republished or
reposted?

1.Public Figure (influencers, artists, singers, etc.)
2.Politicians

3.Unreliable/unknown online sources
4.Newspaper

5.Users

6.Political-oriented news outlet

7.Radio or Tv channels
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Module 6

Practical Exercises

3. Choose the possible causes of the success of the content in the
three case studies presented in the module 6:

e Beliefs and superstitions

« The media where the news appeared (power of media)
¢ Historical context

e The charisma/clout of the source

e Previous contents concerning the same issue

e Biases concerning the main topic of the content

4. Choose below the habits concerning a possible user that tends to
share false content:

e He/she often reads online content because he/she doesn't trust
media such as television or radio any more.

e While he/she reads a content he/she asks his/herself “who is” that
produced or shared the content.

« He/she doesn't feel the need to consult a variety of sources.

« He/she asks some friends what they think about the content itself.

e He/she often reads online content (such the one above) while
he/she’s doing other activities.

e When a content astonishes feelings and emotions he/she often
searches the topic on the search engine and compares two/three
different sources.
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5. Digital Competences

Glossary

Media Manipulation: The deliberate alteration or distortion of media
content, including text, photos, and videos, with the intent to deceive,
misinform, or influence public opinion.

Deconstruction: The process of analysing and breaking down media
content, including text, images, and videos, to identify manipulation,
misinformation, or false information.

Digital Tools for Deconstruction: Software and online resources used
to analyse and break down media content to identify manipulation or
misinformation. Examples include reverse image search, video
analysis tools, and fact-checking websites.

Digital Literacy: The ability to critically evaluate, analyse, and navigate
digital mediq, including recognizing manipulation and false content.

Fact-Checking: The practice of verifying the accuracy and
truthfulness of claims, statements, or information presented in media
sources through thorough investigation and analysis.
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SITOGRAPHY

-Digital Education Action Plan - https://education.ec.europa.eu/focus-
topics/digital-education/action-plan

-Digital Education Content Framework - https://education.ec.europa.eu/focus-
topics/digital-education/action-plan/action-3?

-Digital Skills and Job Platform - https://digital-skills-
jobs.europa.eu/en/actions/european-initiatives/digital-education-action-
plan-2021-2027

-Digital Skills and Job Platform Test - https://digital-skills-
jobs.europa.eu/en/digital-skills-assessment

*MyDigiSkills - https://mydigiskills.eu/test/

«European Year of Skills - https://digital-skills-
jobs.europa.eu/en/latest/news/european-year-skills—-commission-reaches-
political-agreement

*Managing your personal information in Europass -
https://europa.eu/europass/en/about-europass/protection-your-personal-
data/personal-information

-What are Digital Credentials - https://europa.eu/europass/en/what-are-
digital-credentials

-Digital Credentials for Learning - https:/[europa.eu/europass/en/europass-
tools/digital-credentials
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Local Pilot Report

MATEJ BEL UNIVERSITY

e Date and Venue

- 11. April 2023

- Matej Bel University, Faculty of Political Science and International Relations

e Description of Participants

- There were three groups of participants: one group of professors and two groups of students.

- 10 university Professors, Associated Professors and Doctors from the Faculty of Political
Science and International Relations from three different departments — political science,
international relations and security studies. (see list of participants)

- 30 students from both levels of Bachelors and Masters studies from three different study
programs - political science, international relations and security studies were involved in the
process. Involving all levels of students gives a better idea related to the course as they are
from different knowledge levels, work experiences and perspectives. (see list of

participants)

e Delivery methodology and interaction with participants

- The platform was introduced to a group of professors, who were encouraged to register and
provide honest feedback via a Google Form questionnaire and personal feedback after
completing the course modules.

- Two separate groups of 15 students were introduced to the project and courses during a
presentation. All students registered on the platform and completed the course within 24
hours, focusing on video presentations and providing valuable feedback through a Google

Form questionnaire and personal feedback.
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e Questionnaires findings and outcomes

1. To what extent did the e-learning course increase your awareness of the consequences
related to information overload and echo chambers that one can experience in the digital
information environment?

@ To a great extent
@ To alarge extent
0 Somewhat

@ Little

@ Mot at all

2. To what extent did the e-learning course make you aware of the need to diversify your
resources?

@ To a great extent
@ To alarge extent
O Somewhat

@ Little

@ ot at all

3. To what extent did the e-learning course increase your knowledge on lateral reading
techniques and the tools able to optimise your online search?

@ To a great extent
@ To a large extent
& Somewhat

@ Little

@ Mot at all
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4. Did the e-learning course teach you how to verify information effectively?

& Yes
@ Mo

5. To what extent do you feel more confident in verifying the source of information after
completing the e-learning course?

@ To a great extent
@ Toalarge extent
O Somewhat

@ Little

@ Mot at all

6. To what extent did the e-learning course make you aware of textual and paratextual markers
that can help you determine the reliability of sources?

@ To a great extent
@ To alarge extent
O Somewhat

@ Little

@ ot at all
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7. To what extent did the e-learning course provide you with understanding and explanation of
various types of manipulation (such as false context, manipulated content, fabricated
content, etc.)?

@ To a great extent
@ To alarge extent
O Somewhat

@ Little

@ ot at all

8. To what extent did the e-learning course make you confident in recognising how different
choices of framing, angles, depth and proportion of a photo/picture can lead to manipulation
or distortion of content?

@ To a great extent
@ To alarge extent
0 Somewhat

@ Little

@ Mot at all

9. After passing the e-learning course my knowledge of the societal impact of disinformation
has increased.

@ To a great extent
@ To alarge extent
O Somewhat

@ Little

@ Mot atall
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Conclusion of findings:

- The course exceeded our expectations, providing valuable insights and practical skills that
will be useful in our future careers.

- The instructors were knowledgeable and approachable, making the learning experience
enjoyable and effective.

- The course was highly appealing and beneficial to students.

- Professors found the course to be a valuable addition to their lectures, who requested official
certification upon completion.

- Both students and professors found the course materials to be engaging and practical.

- Students inquired about sharing the course with their peers, impressed by its usefulness.

- They appreciated the diverse range of learning materials, including interactive exercises and
real-world case studies.

- They highly recommend this course to anyone interested in expanding their knowledge and
skills in this field.

- Acouple of students reported some technical issues (some parts of the texts in cyrilic, inability

to display the quizzes) when doing the course on their own laptops.

Prepared by: Prof. Jaroslav Usiak, Dr. Jozef M. Mintal and Dr. Vladimir Muller
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Local Pilot Report
Universidad 1 oyola Andalucia

Date and Venue:

Local pilot with students:
The local piloting with students occurred on 10 March 2023 at Universidad Loyola Andalucia.
- Campus in Cérdoba: C. Escritor Castilla Aguayo, 4, 14004 Cordoba).

Local pilot with teachers:
The local piloting with teachers occurred from 13 to 26 March 2023 at Universidad Loyola Andalucfa.
- Campus in Sevilla: Av. de las Universidades, s/n, 41704 (Dos Hermanas, Sevilla)

Description of Participants:

Local pilot with students:

- The participants (a sample of 39 students) were students of the subject “Creation and Design of
Digital Content” of the Communication and Business Administration and Management degrees.

- The trainers were the PhD. José Antonio MuflizVelazquez, the PhD. Pablo NavazoOstaa and
the PhD. Candidate José Manuel Marcos Vilchez.

Local pilot with teachers:

- The participants (a sample of 10 teachers) were teachers and researchers from the Department of
Communication and Education at Universidad Loyola Andalucia:

PhD. Paula Herrero Diz

PhD. Salvador Reyes de Cézar

PhD. José Maria Barroso Tristan

PhD. Alvaro Ramos Ruiz

PhD. Francisco Javier Cristéfol Rodriguez
PhD. Noemi{ Morejoén-LLamas

PhD. Irene Garcfa Lazaro

PhD. José Antonio Mufiiz-Velazquez

PhD. Pablo Navazo-Ostua

PhD. Candidate José Manuel Marcos-Vilchez.

Delivery methodology and interaction with participants:

Local pilot with students:

We conducted a classroom training of just over 2 hours, where we outlined the objectives of the project
and the online training platform. We explain some key concepts through a presentation to complement
the contents of the course modules. In addition, we explored the platform and had the trainees test the
various contents and exercises. Finally, the students had time to answer the online evaluation
questionnaire.
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AGENDA AND PROGRAMME:

1) Presentation of the project and Key concepts.

2) Debate on Disinformation in our everyday life.
3) Experiencing the platform by the users.

4) Sharing impressions and feedback.

5) Signing and completion of the online evaluation.

Local pilot with teachers:

Teachers were informed about the objectives of the project and the training platform. Teachers were
able to register and test the online course for two weeks. After this period, they sent their impressions by
mail and answered the evaluation questionnaire.

® Questionnaires findings and outcomes

Question 1: Information overload and echo chambers:

||_:| Copiar

¢En qué medida la formacion te ha hecho consciente de la sobrecarga de
informacion y las camaras de resonancia del entorno digital?

@ En gran medida

@ Bastante

@) Nada

@ Apenas
. @ Completamente

Question 2: The need for source diversification:

47 respuestas

|_|:| Copiar
¢En qué medida la formacion te ha hecho confiar en la necesidad de diversificar las
fuentes?

45 respuestas

@ Completamente
@ En gran medida
@ Bastante

@® Apenas

@ Nada
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Question 3: Lateral reading techniques:

@ Copiar

¢En qué medida la formacion te ha ayudado familiarizarte con las técnicas de lectura
lateral y las herramientas capaces de optimizar la busqueda en Internet?
47 respuestas

@ Completamente

@ En gran medida

@ Bastante

= —— | @ Nada
Question 4: Tracing back the soutce of information:
D Copiar

(En qué medida te sientes mas competente a la hora de rastrear la fuente de
informacion después de |la formacion?

47 respuestas

@ Completamente
@ Nada

@ En gran medida
@ Apenas

@ Bastante

Question 5: Textual and paratextual markers:
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|_D Copiar
¢En qué medida la formacion te ha ayudado a identificar los marcadores textuales y
paratextuales a la hora de valorar la fiabilidad de las fuentes?

47 respuestas

@ Completamente
@ En gran medida

) Bastante
: @ Nada

Question 6: Different types of mis/disinformation:

@ Copiar
¢En qué medida la formacian te ha hecho consciente de los diferentes tipos de
desinformacion en el entorno de la informacion digital?

47 respuestas

@ Completamente
® En gran medida
@ Bastante

® Apenas

® Nada

Question 7: Detecting image distortion /manipulation:

|E| Copiar
iHasta que punto la formacion te ha ayudado a reconocer como las diferentes
opciones de encuadre, angulos, profundidad y proporcion en la publicacién de una
foto/imagen pueden distorsionar el contenido?

47 respuestas

@ Completamente
@ En gran medida
© Bastante

@ Apenas

@ Nada

Question 8: Social impacts and consequences of disinformation:
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|g Copiar

¢En qué medida la formacion te ha hecho reflexionar sobre las repercusiones y
consecuencias de la desinformacién?

47 respuestas

@ Completamente
@ En gran medida
@ Bastante

@ Apenas

@ Nada
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Local Pilot Report

UNIVERSITY OF BOLOGNA — ALMA MATER STUDIORUM

e Dates and Venues

- 02 May 2023
o University of Bologna — Alma Mater Studiorum, Faculty of Philosophy and
Communication Studies
- 08-12 May 2023

o University of Bologna — Alma Mater Studiorum.

e Description of Participants

- The Pilots have been delivered in two different moments among different groups of
participants:

- One group of 7 international students at the Semiotics of Memory class, supervised by
prof. Francesco Mazzucchelli.

- One group of 16 students reached through University of Bologna’s student association
Rete degli Universitari.

- One group of 7 among Doctors and Post-Doc researchers from the Faculty of Philosophy
and Communication Studies of the University of Bologna.

e Delivery methodology and interaction with participants

- The platform was introduced by one of FakeSpotting trainers to prof. Mazzucchelli and his
class on May 2" via a presentation. Students’ feedbacks were collected via a Google Form
questionnaire, followed by a class discussion on the platform contents and format.

- During the following week, through the help of the students’ association, 16 students were
reached and introduced to the platform individually; they were then asked to provide their
feedbacks through hand-delivered questionnaires, that were later integrated in the Google
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Form. Each introduction has been integrated with a personal discussion on the students’

impressions on the platform.
e Questionnaires findings and outcomes

1. To what extent did the e-learning course increase your awareness of the consequences
related to the digital revolution and information overload?

@ To a great extent
@ To alarge extent
) Somewhat

©® Little

@ Not at all

2. To what extent did the e-learning course give you a historical overview of the
transformation of the media environment and the process of de-centralization of
information?

@ To a great extent
@ To a large extent
@ Somewhat

@ Little

® Not at all
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3. To what extent was the e-learning course effective in explaining the dynamics of social
media mechanisms and the issue of trust?

@ To a great extent
@ To a large extent
@ Somewhat

@ Little

® Not at all

4. To what extent did the e-learning course increase your knowledge on lateral reading
techniques and the tools able to optimise your online search?

@ To a great extent
@ To a large extent
@ Somewhat

@ Little

@ Not atall
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5. To what extent did the e-learning course make you aware of what lateral reading is and why
it is useful?

@ To a great extent
@ To a large extent
@ Somewhat

@ Little
@ Not atall

6. Did you know any lateral reading techniques before taking the class?

® Yes
® No
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7. To what extent do you feel more confident in verifying the source of information after
completing the e-learning course?

@ To a great extent
@ To a large extent
@ Somewhat

@ Little

@ Not at all

8. Do you feel that the e-learning course teach you how to verify information effectively?

® Yes
® No




o
F k ﬂln Co-funded by the
Erasmus+ Programme

of the European Union

9. After passing the e-learning course my knowledge of the societal impact of disinformation
has increased.

@ To a great extent

@ To a large extent
Somewhat

® Littlle

@ Not at all

Conclusions:

The data presented above demonstrates that the content on the platform had a discernible impact on
the participating students in instructing them on the methods of information verification, such as
Lateral Reading Methodologies. This effect was observed even when the information itself was not
necessarily novel (as indicated by questions 1, 4, and 6). This can likely be attributed to the specific
demographic of the course, comprising university students who possess confidence in digital media
and have previously encountered information literacy courses during their high school education.
Additionally, some participants had backgrounds in Communication studies and Humanities courses,
where topics related to information consumption are routinely addressed. Notably, even if some
information was already known to the participants, their knowledge and proficiency in the subject
matter appeared to have been reinforced by the course (as evidenced by responses to questions 7, 8,
and 9)

Both the gathered data and the following class discussions underscored the perception among
students that the issues of disinformation and information disorder are pressing concerns. The
majority of students found the content to be engaging and highly informative, particularly regarding
topics related to the history of media and the challenges posed by social media, (as indicated by

responses to questions 2 and 5).



o
F k ﬂln Co-funded by the
Erasmus+ Programme

of the European Union
An issue that received unanimous attention from nearly all participants was the observation
that while they were genuinely interested in the content of the lessons, the mechanical voice utilized
in the videos made the lessons somewhat challenging to follow. Conversely, the O4 platform was

acknowledged as efficient and user-friendly by nearly all the participants.

Prepared by: Dr. Marco Giacomazzi, Dr. Gabriele Giampieri
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Local Pilot Report
South East European University

e Date and Venue
27/28 March 2023, South East European University, Tetovo Campus, 816.02.

® Description of Participants

A total of 43 participants took part in the local pilots, of whom: 32 undergraduate students, 3 PhD students
and 8 academic staff.

The participants who tested the AL version of the e-platform were 6 third-year students from the
Contemporary Sciences and Technologies program, 3 fourth-year students from the Contemporary Social
Sciences Faculty's International Relations Program, 3 PhD students from the Communication Department
at the Faculty of Languages, Cultures and Communication, and 5 academic staff members. While the MK
version of the e-platform was tested by 23 second-year students from the Contemporary Sciences and
Technologies program, as well as 3 academic staff members.

® Delivery methodology and interaction with participants

The local pilot was conducted in a laboratory setting, specifically at room 816.02, on 27 and 28 March
2023. During the testing, the participants interacted with the e-platform using their respective devices,
desktop computers. The team coordinating the pilot study reached out to the participants' respective
professors to provide them with information about the project and the testing process. The instructions
to the students were then given on-site by the project team who were present during the testing. After the
testing was completed, the team sent the evaluation form to the participants via email.

The professors were contacted individually and by email.

® Questionnaires findings and outcomes:

Question 1

Né ¢' masé e-mésimi ju béri té ndérgjegjshém pér pasojat g€ lidhen me mbingarkesén e
informacionit dhe dhomat e jehonés, té cilat i p...punaraat Ha AuruTanHara uHdbopmaymcka cpeguHa?
26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
Pak a shumé&/ MNpunuyHo

@ Mezi/ Engaj

@ Aspak/ BoonwTo He
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Question 2

Né cfaré mase e-mésimi ju ka bindur pér nevojén e diversifikimit té burimeve, duke pasur parasysh

mungesén e rregullimit t€ mjedisit dixhital?/ [lo...ocTaToKOT Ha perynauuja Ha guruTanHarta cpefuHa?
26 responses

@ Plotésisht/MoTnonHo
@ Né masé té madhe / Bo ronema mepa
@ Pak a shumé /Mpunuyxo

@ Mezi/Epgaj
@ Aspak/BoonwTo He

Question 3

Deri né ¢faré mase népérmjet e-mésimit jeni njohur me teknikat dhe mjetet e leximit anésor gé

mund té optimizojné kérkimin tuaj né internet?/... 4a ro oNTUMKU3MpaaT BaleTo OHNAjH NpebapyBarbe?
26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
@ Pak a shumé/ Mpunuyxo

@ Mezi/ Engaj

@ Aspak/ BoonwTo He
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Question 4

Deri né ¢faré mase ndiheni mé kompetent né monitorimin e burimit té informacionit pas kryerjes sé

modulit té e-mésimit?/[1o Koj cTeneH ce YyBCTBY...pMaLMM NO NOAHECYBaHE Ha MOAY/OT 3a e-yyerbe?
26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
@ Pak a shumé/ Mpunuyso

@ Mezi/ Engaj

@ Aspak/ BoonwrTo He

Question 5

Deri né ¢faré mase e-mésimi ju béri té vetédijshém pér treguesit tekstualé dhe paratekstualé té afté

pér té nxitur njohjen e nivelit té besueshmeérisé ...areT0 Ha HUBOTO Ha BEPOAOCTOjHOCTa Ha U3BOPUTE?
26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
@ Pjesérisht/ Mpunuuxo

@ Mezi/ Engaj

@ Aspak/ BoonwrTo He

Question 6

Deri né ¢faré mase e-mésimi ju béri té vetédijshém pér llojet e ndryshme té

keginformimit/dezinformimit qé ekzistojné né m...ynupaHa cogpxuHa, habpukyBaHa COApPXMUHA UTH.)?
26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
@ Pjesérisht/ MpunuyHo

@ Mezi/ Engaj

@ Aspak/ BoonwTo He

Question 7
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Deri né ¢faré mase e-mésimi ju béri té sigurté pér té kuptuar se si zgjedhjet e ndryshme té kornizés,
kéndeve, thellésisé dhe proporcionit mbi publik...T MaHunynauwja unu UCKpUBYBarLE Ha colpXMHaTa?

26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
@ Pak a shumé/ Mpunuyso

@ Mezi/ Engaj

@ Aspak/ BoonwrTo He

26.9%

Question 8

Deri né ¢cfaré mase e-mésimi ju béri qé té reflektoni mbi ndikimet sociale dhe pasojat e ekspozimit
ndaj dezinformatave?/ [10 KOj CTENEH e-yuerbeT...CNeanLuTe 0 U3N0XKYBaHETO Ha Ae3nHbopMaLmn?

26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
@ Né masé t& madhe/ MpunuyHo

@ Mezi/ Ensaj

@ Aspak/ BoonwTo He

e Summary
We appreciate patticipants' willingness to participate in the testing. From the evaluation questionnaire,
which was translated into local languages, Albanian and Macedonian, we received positive feedback from
participants in the national local pilot, which provided valuable insights into the effectiveness and usability
of the e-platform. The students and academic staff found the platform to be user friendly, and promised
to recommend the platform to others.
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Local Pilot Report
UNIVERSITY OF TIRANA

Department of Journalism and Communication

® Date and Venue

- 20-21-22 March 2023
- Tirana University, Faculty of History and Philology, Department of Journalism and Communication

® Description of Participants

- There were two groups of participants: professors and students.

- 10 Professors from the Department of Journalism and Communication were assigned to follow the
online course and give their ideas related to it. One of the lecturers is Ph.D. candidate.

- 30 students from both levels of Bachelors and Masters studies were involved in the process. We were
very careful to have the participation from the first class of Bachelor studies to the last class of Master
studies. Involving all levels of students gives a better idea related to the course as they are from different
knowledge levels, work experiences and perspectives.

® Delivery methodology and interaction with participants

- The group of Professors was gathered twice. In the fist meeting a presentation of the course and
modules were made. They were not part of the group which worked on the Types of Manipulation.
They were asked to register to the platform, which was made possible with the support of Incoma. In
the second meeting they gave their ideas related to the course. And they gave their answers in the
Google Form.

- Two groups of students were gathered in two days. We presented the project, and courses and the aim.
We asked them to register in the platform. All of them were registered and followed the course. They
asked for more time (more than two hours that we met). We gave them 24 hours to finish all the course
and follow all content, especially video presentations.

- We did not tell that the third module (Types of Manipulation) were prepared by the University of
Tirana.

- We ask them to go through modules and give their realistic ideas and be critical.

® (Questionnaires findings and outcomes

- Students found it very attractive and useful. They asked to follow officially this course and get certified at
the end.

- Professors found it very useful to use in our lectures, especially in Bachelor studies. They asked for more
academic background, but we explained that this was a course for the general public.

- Both groups found the products very interesting and useful.

- Students asked if they could share this with other students.

Prepared by: Prof. Asoc. Dr. Mark Marku, Prof. Asoc. Dr. Alban Tartari alban.tartari@jhf.edu.al
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Local Pilot Report

GLOBSEC

e Date and Venue

12 December 2022
Middle School of Transport and Hotel Services, Lucenec

e Description of Participants

The event was organized with the cooperation of the EU Direct office in Lu¢enec that
helped facilitate the debate at the High School.

The event took place as a part of a presentation about disinformation, malign influence
on the internet and media literacy. Among the participants were 2 high skilled
professionals from the EU Direct Lu¢enec, and 29 high school students and teachers.

e Delivery methodology and interaction with participants

The Fakespotting platform and its comprehensive modules were introduced to engage
the audience of high school students.

The presentation discussed the issues surrounding internet manipulation and
disinformation. Additionally, it showcased the range of educational modules within the
Fakespotting courses.

After the pilot event, the students were provided with a feedback form for sharing their
perspectives and thoughts about the course, distributed via a Google Form
questionnaire.

Conclusion and findings:

Over all, the students were satisfied with the range of information they have learnt during
the session. We have receive a positive feedback about Fakespotting course and as
showcased in the following survey findings about what the students have learnt.
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¢ Questionnaires findings and outcomes

1. To what extent did the e-learning course increase your awareness of the consequences
related to information overload and echo chambers that one can experience in the digital
information environment?

@ To a great extent
@ Toa large extent
& Somewhat

@ Little

& Notatall

2. To what extent did the e-learning course make you aware of the need to diversify your
resources?

@ To a great extent
@ To alarge extent
0 Somewhat

@ Little

@ Mot atall

3. To what extent did the e-learning course increase your knowledge on lateral reading
techniques and the tools able to optimise your online search?

@ To a great extent
@ To a large extent
O Somewhat

& Little

& Mot at all
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4. Did the e-learning course teach you how to verify information effectively?

@ ves
@ Mo

5. To what extent do you feel more confident in verifying the source of information after
completing the e-learning course.

@ To agreat extent
@ To alarge extent
O Somewhat

@ Little

@ Mot atall

6. To what extent did the e-learning course make you aware of textual and paratextual markers
that can help you determine the reliability of sources?
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@ To a great extent
@ Toalarge extent
O Somewhat

& Little

@ Notatall

7. To what extent did the e-learning course provide you with understanding and explanation of
various types of manipulation (such as false context, manipulated content, fabricated content, etc.)?

@ To a great extent
@ To alarge extent
& Somewhat

@ Little

& Notatall

8. To what extent did the e-learning course make you confident in recognizing how different
choices of framing, angles, depth and proportion of a photo/picture can lead to manipulation or
distortion of content?

@ To a great extent
@ To alarge extent
O Somewhat

@ Little

@ Mot atall
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9. After passing the e-learning course my knowledge of the societal impact of disinformation
has increased.

& To a great extent
@ Toalarge extent
O Somewhat

& Little

& Mot at all
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Local Pilot Report
Nowvi Sad School of Journalism

e Date and Venue
Novi Sad School of Journalism, March — April (2023)

e Description of Participants

The participants were collaborators in youth organizations and educators in the field of media literacy. All
youth workers were at the basic level of media literacy, with low capacities in the field of deconstruction of
media manipulation and misinformation. Age of the participants was between 18 and 45.Overall 12
participants tested the platform.

e Delivery methodology and interaction with participants

Testing was organized in groups of two or three participants. In some cases, one participant came at a
time. An account was created for each participant and at least one representative of the Novi Sad School
of Journalism was with them to help if needed. Before starting the testing, the participants were
explained how the platform works and how to navigate through the modules.

e (Questionnaires findings and outcomes

® Completely

@ To a large extent
© Fairly

@® Barely

@ Not at all

1. To what extent the e-learning made you aware of the consequences related to information overload and
echo chambers belonging to the digital information environment?

2. To what extent the e-learning made you confident with the need for source diversification according to
the the lack of regulation of the digital environment?
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3. To what extent the e-learning made you familiar with the lateral reading techniques and the tools able to
optimise your online search?

\/

4. 'To what extent do you feel more competent in tracing back the source of information after the e-learning

module delivery?

5. To what extent the e-learning made you conscious of the textual and paratextual markers able to drive the
acknowledgement of the level of sources’ reliability?
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6. 'To what extent the e-learning made you aware of the different types of mis/disinformation dwelling the
digital information environment (false context, manipulated content, fabricated content, etc.)?

7. To what extent the e-learning made you confident in recognising how the different choices of framing,
angles, depth and proportion over the publication of a photo/picture can convey a manipulation or
distortion of the content?

2
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8. To what extent the e-learning made you reflect on the social impacts and consequences of disinformation
exposure?

USER COMMENTS:

“80% required to pass is demotivating, reduce it to 60%”
“Lots of useful information and tools for fact-checking”
“Fairly advanced course”
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Local Pilot Report
The Fact-Checking Factory - Pagella Politica

e Date and Venue
- 15 March 2023 at Coworking Barsento - Putignano (BA)
- 28 March 2023 at Stazione RulliFrulli - Finale Emilia (MO)

e Description of Participants

- The participants involved were divided into two groups according to their geographical area;

- Participants were trainers, educators and education-related professionals from six different
organizations;

- The idea was to test the platform by involving two very different geographical areas (one
located in central-northern of Italy, the other in southern Italy) so as to test its effectiveness

and validity in contexts with different needs and requirements;

e Delivery methodology and interaction with participants
The groups of participants were introduced to the project and the modules of the platform during a
short presentation. The participants were encouraged to provide feedbacks during the activities and
after completing the course modules via Google Form questionnaire.

e Questionnaires findings and outcomes

Key:

Completely

To a large extent
Fairly

Little

Not at all
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1. To what extent the e-learning made you aware of the consequences related to
information overload and echo chambers belonging to the digital

information environment ?

In che misura l'e-learning ti ha reso consapevole delle conseguenze legate al sovraccarico di
informazioni e alle camere dell'eco nella realta virtuale?

9 risposte

@ Completamente
@ In larga misura
@ Abbastanza

@ Poco

@ Per Niente

2. To what extent the e-learning made you confident with the need for source

diversification according to the lack of regulation of the digital environment?

In che misura l'e-learning ti ha reso consapevole della necessita di diversificare le fonti in base alla
mancanza di regolamentazione dell'ambiente digitale?

8 risposte

@ Completamente
@ Inlarga misura
@ Abbastanza

@® Poco

@ Per Niente

3. To what extent the e-learning made you familiar with the lateral reading
techniques and the tools able to optimize your online search?
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In che misura I'e-learning ti ha fatto conoscere le tecniche di lettura laterale e gli strumenti in grado

di ottimizzare la tua ricerca online?
8 risposte

@ Completamente
@® In larga misura
() Abbastanza

® Poco

@ Per niente

4. To what extent do you feel more competent in tracing back the source of

information after the e-learning module delivery?

In che misura ti senti pil competente nel risalire alla fonte delle informazioni dopo l'esperienza

fatta?
8 risposte

@ Completamente
@® In larga misura
) Abbastanza

® Poco

@ Per Niente

5. To what extent the e-learning made you conscious of the textual and paratextual

markers able to drive the acknowledgement of the level of sources’ reliability?
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In che misura I'e-learning ti ha reso consapevole dei marcatori testuali e paratestuali in grado di

guidare il riconoscimento del livello di attendibilita delle fonti?
8 risposte

@ Completamente
@® In larga misura
() Abbastanza

® Poco

@ Per Niente

6. To what extent the e-learning made you aware of the different types of
mis/disinformation dwelling the digital information environment (false context,

manipulated content, fabricated content, etc.) ?

In che misura l'e-learning ti ha reso consapevole dei diversi tipi di disinformazione (falso contesto,

contenuto manipolato, contenuto impostore, ecc.)?
8 risposte

@ Completamente
@ In larga misura
@ Abbastanza

® Poco

@ Per Niente

7. To what extent the e-learning made you confident in recognising how the different
choices of framing, angles, depth and proportion over the publication of a photo/picture

can convey a manipulation or distortion of the content?
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In che misura I'e-learning ti ha reso consapevole nel riconoscere come le diverse scelte di

inquadratura, angolazione, profondita e proporzion...re una manipolazione o distorsione del contenuto?
8 risposte

@ Completamente
@® In larga misura
() Abbastanza

® Poco

@ Per Niente

8. To what extent the e-learning made you reflect on the social impacts and

consequences of disinformation exposure?

In che misura I'e-learning ti ha fatto riflettere sugli impatti sociali e sulle conseguenze

dell'esposizione alla disinformazione?
8 risposte

@ Completamente
@® In larga misura
() Abbastanza

® Poco

@ Per Niente

e Conclusion of findings

- Both groups found the course materials to be engaging and practical;

- Both groups enjoyed the platform structure, the video presentations, and the exercises provided to test
the skills learned;

- Participants also found the course content useful for their own activities with students and youth;

- The field in which the participants were more confident about concern question: Q2 (source
diversification) & Q6 (impacts of disinformation);

- The field in which the participants were less confident about concern question: Q5 (textual &
paratextual markers) & Q3 (lateral reading);

- Participants would recommend the use of the platform to colleagues and other peer organizations;
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- The participants highly recommend the platform to anyone interested in expanding the knowledge

and skills in disinformation issue;
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Local Pilot Report
INCOMA

® Date and Venue: 08/03/2023, INCOMA (Calle Madrid 2. 41001, Seville, Spain).

® Description of Participants

It was a group of 10 low-skill young adults and 2 trainers.

® Delivery methodology and interaction with participants

Firstly, an introduction on disinformation and its main concepts with practical examples was made in order to
ensure the understanding of the project.

Secondly, an overview of the project was presented to them.

Then we got into the platform and, after watching the videos, they could access and test the exercises. It was
mixed with times for debate to make it more interactive. Regarding the Social Media topic, the participants
showed themselves very enthusiastic.

Eventually, the questionnaire was forwarded to them, and we got the different answers.

® (Questionnaires findings and outcomes
The questionnaire got a total of 36 answers, as the trainers provided the course to more low-skill logistic
students.
These are the most relevant conclusions:
- Most of them are now more conscious about the problems that disinformation can carry out.
- They are now more familiarised with techniques such as source diversification, lateral reading,
- In general, they feel more confident and competent to check the information sources after the training.
- To sum up, most of the respondents feel like, after the training, they have more tools to be aware of
disinformation and they consider it useful.
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